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ABSTRACT 
Naila Salsabila. 2018. THE CORRELATION BETWEEN STUDENTS’ 
EXTRINSIC MOTIVATION AND VOCABULARY MASTERY TOWARD 
STUDENTS’ SPEAKING ABILITY AT THE TENTH GRADE STUDENTS OF 
BOARDING SCHOOL SMA WALISONGO KARANGMALANG IN ACADEMIC 
YEAR 2017/2018. Thesis, Surakarta: English Education Department Study 
Program, Islamic Education and Teacher Training Faculty.  
Advisor: Arina Rohmatika, S.Pd.,M.Pd 
Keywords: extrinsic motivation, vocabulary mastery, speaking ability.  
 The purpose of this research are to know the correlation between students’ 
extrinsic motivation, and vocabulary mastery toward students’ speaking ability at 
the tenth grade of SMA Walisongo Karangmalang in academic year 2017/2018. 
The objectives of this research are to find out the correlation between students’ 
extrinsic motivation, and vocabulary mastery toward students’ speaking ability.  
 This research used quantitative method, it was correlation study. The 
population was all the tenth grade students of SMA Walisongo Karangmalang 
which consist of four classes from X IPA 1, X IPA 2, X IPS 1, and X IPS 2. The 
total number of the students was 120 students. The sample was 30 students taken 
by simple random sampling technique. The instruments in collecting data were 
questionnaire and test. The questionnaire was used to collect the data of students’ 
extrinsic motivation, while the test was used to collect the data of vocabulary 
mastery and speaking ability. In analyzing the data, the researcher used Pearson 
Product Moment Formula and multiple linear regression which counted manually. 
The result of the analysis shows that (1) there is positive correlation 
between students’ extrinsic motivation and speaking ability (𝑟𝑥1𝑦= 0,615 > 𝑟𝑡𝑎𝑏𝑙𝑒 
= 0,3061); (2) from the second hypothesis, there is positive correlation between 
students’ vocabulary mastery and speaking ability (𝑟𝑥2𝑦= 0,540 > 𝑟𝑡𝑎𝑏𝑙𝑒 = 0,3061). 
(3) From the third hypothesis, there is a positive correlation between students’ 
extrinsic motivation, and vocabulary mastery toward students’ speaking ability 
because the coefficient of correlation 𝑟𝑥1𝑥2𝑦 is higher than 𝑟𝑡𝑎𝑏𝑙𝑒  (0,666>0,3061)  
The result of the study show that the contribution of students’ extrinsic 
motivation and vocabulary mastery toward students’ speaking ability at the 
boarding school of SMA Walisongo Karangmalang is 44,35%  then 55,65% is 
come from the other factors, it is not explained in this research. The students’ 
extrinsic motivation and vocabulary mastery should be considered in increasing 
students’ speaking ability.  
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CHAPTER I 
INTRODUCTION 
A. Background of the Study 
English has become a tool for international communication in 
transportation, commerce, banking, tourism, technology, diplomacy, and 
scientific research. English is increasingly being used as a tool for 
interaction among nonnative speakers. Over one, half of the billion 
English speakers of the world learned English as a second language 
(Brown, 2000:118). In English, there are four skill that should be 
mastered, they are listening, speaking, reading and writing. Based on 
Competence Based Curriculum, speaking is one of the four basic 
competences that the students should gain well. It has an important role in 
communication. According to Harmer (2007) and Gilakjani (2016), human 
communication is a complex process. Persons need communication when 
they want to say something and transmit information. Speakers use 
communication when they are going to inform someone about something. 
Speakers apply language according to their own goals. So speakers should 
be both listeners and speakers at the same time for the effective 
communication. 
This skill is used for expressing our ideas, getting information, and 
messages according to Nunan (1995) speaking is to say words orally, to 
communicate as by talking, to make a request, and to make a speech. It is 
 
 
the case that the goal of people learning language is to be able to speak it. 
By English subject given to the students they expected to have good 
speaking ability to communicate: they are able to express themselves in 
English such as to interview, to give speech, debate, and many others. 
In order to have a good speaking ability, especially in English, 
people must have some other supplementary skill to support their speaking 
ability. Based on Brown (2004: 4) says that there are four categories to 
assess speaking. There are fluency, grammar, vocabulary, pronunciation. 
Moreover, mastering vocabulary is one of the important things in 
learning language. Based on Vogotsky in Thornbury (2005:1) said that a 
word is a microcosm of human consciousness. All language has words. 
Language emerges first as words, even in our first language we are 
continually learning new words, and learning new meanings for old words. 
It is also important since it is one of language elements that influence all 
the language skills. So, what students need first before they are going to 
speak is know what words they want to say. Fauziati (2002: 167) says the 
definition of vocabulary is very important for second language learners, 
only with a sufficient vocabulary learners can effectively express their 
ideas both in oral and written form. 
There are many factors that influence people to succeed to learn 
English, especially to acquire speaking ability. Those can come from 
either the outside of learners or inside of learners. Among them are 
 
 
motivation, personality, environment, culture, teaching materials and 
techniques. Personality plays an important role to improve speaking 
ability. One of internal factors that influence in learning is motivation 
according to Brophy (2004:3) motivation is theoretical construct used to 
explain the intiation, direction, intensity and persistence of behavior, 
especially, goal directed behavior. Based on Schunk (2008:236) there are 
two types of motivation. They are extrinsic motivation and intrinsic 
motivation. Everyone has extrinsic and intrinsic motivation, but one of 
them will be more dominant than other. According to Hamalik (1995:113) 
explains that extrinsic motivation is motivation that caused by outside 
factors of situation. Marsh (2010:58) states that extrinsic motivation is 
experienced by students when they receive a reward, or avoid punishment, 
or in some other way unconnected with the task earn approval for 
particular behavior. From the statement above, it is assumed that extrinsic 
motivation is caused by factors from outside of students. It can be from 
teachers, parents, friends, environment, etc. It is also increase the learning 
process. It seems having an important role in developing students’ 
speaking ability and will give strength to students in learning speaking in 
order to speak up. In fact, motivated students will do everything which 
supports their performance. They will do the best way to get the best 
result.  
 
 
The researcher will conduct this research in Boarding School SMA 
Walisongo Karangmalang because this school is different with another 
school at Sragen. Combining a boarding school system and senior high 
school, it makes the school become one of boarding school under the 
control of The Ministry of Education and Culture, although the students 
are senior high school. They also learn some of Islamic subjects and apply 
a bilingual program, by Arabic language and English language for daily 
communication. This research will conduct at tenth grade students of SMA 
Walisongo Karangmalang because in this place, the students will get the 
students passed the junior high school examination in the ninth grade. In 
this step, the students have to adapt in their environment. It also happens 
in their language, they will meet new friends with complex language and 
dialect, and it is caused by their hometown. According to the teacher’s 
explanation, English language has been apply however students’ English 
speaking ability lower than Arabic or Javanese language which has been 
used. 
Moreover, Pre-observation was done on Tuesday, 25 January 2018 
at the class of tenth grade students X IPA 1. Based on the pre-observation 
in SMA Walisongo Karangmalang the researcher assumed that many 
students have difficulties to use English language in the classroom and in 
real communication, they use Indonesian language or Javanese language at 
English class, and most of the students have a low speaking ability.  
 
 
Because English is not their mother tongue, it is rarely used in daily 
activities to interact with others. On the other hand, to get successful in 
learning speaking, students should be at the situation which they are 
willing to speak in English. Besides, students also should have strength 
from inside to speak up. In other words, many factors affect students in 
learning speaking.  
Based on the interview to the English teacher of SMA Walisongo 
Karangmalang, the English teacher says that the students have a variety 
motivation. Their motivation in learning English is depend on the English 
teacher, at the class the teacher is not only a person who transfers the 
knowledge to students, but also as a motivator who always motivates and 
supports the students in teaching and learning. It is assumed that students’ 
extrinsic motivation is more dominant in learning English. Another 
problem from the students is limited vocabulary to use for communicate in 
English language. However, vocabulary is one of aspect that influence a 
good speaking ability. According to Ur (1996:120) there are four 
characteristics indicating successful speaking, one of them is high 
motivation. In this case, extrinsic motivation more dominant effect to the 
students in learning English. It is assumed that extrinsic motivation 
influence to the students’ speaking ability. Furthermore, there is another 
characteristic that influence speaking ability, it is vocabulary mastery. 
Vocabulary is part of language, so it is impossible to avoid vocabulary in 
 
 
using English language. It is also supported by Allen (1983:7) says that the 
students must be mastering vocabulary in English text, without it they 
cannot speak or understand the language. Because of that, the students 
should be learn more new vocabulary then discuss the meaning of words. 
So, the students’ vocabulary and their speaking ability are good. 
Based on the above description, the researcher wants to know the 
correlation about students’ motivation, and vocabulary mastery toward 
students’ speaking ability. The researcher conducted this research in 
boarding school SMA Walisongo Karangmalang to know is there any 
correlation about students’ motivation, vocabulary mastery, and students’ 
speaking ability. 
Hence, by considering some descriptions and some problems the 
researcher carried out research entitled “The Correlation Between 
Students’ Extrinsic Motivation, and Vocabulary Mastery toward Students’ 
Speaking Ability at The Tenth Grade Students of Boarding School SMA 
Walisongo Karangmalang in Academic Year 2017/2018”. 
 
B. Identification of the Problem 
Based on the background of the study above, some problems which 
can be identified are as follows: 
1. Students have difficulties to use English language in the classroom and 
in real communication. 
 
 
2. Most of the students’ speaking ability are low. 
3. Students have variety motivation 
4. Students’ extrinsic motivation is more dominant in learning English 
5. Limited vocabularies to use for communicate in English language. 
C. Limitation of the Problem 
The research limited the object into three variables. Extrinsic 
motivation and vocabulary mastery are independent variables. Student’s 
speaking ability as the dependent variable. The study tries to find out the 
correlation between students’ extrinsic motivation and vocabulary mastery 
toward students’ speaking ability.  
The students as the subject of this study are from a class of the 
Tenth Grade Students of Boarding School SMA Walisongo Karangmalang 
in Academic Year 2017. 
 
D. Problem Statement  
Based on the background of the study and problem limitation, the 
problems of the study as follows: 
1. Is there a significant positive correlation between students’ extrinsic 
motivation and speaking ability? 
2. Is there a significant positive correlation between vocabulary mastery 
and speaking ability? 
 
 
3. Is there a significant positive correlation between students’ extrinsic 
motivation, vocabulary mastery, and speaking ability? 
E. The Objectives of the Study 
In line with the problems statement above, the objective of study as 
follows: 
1. To know whether there is a significant positive correlation between 
students’ extrinsic motivation and speaking ability. 
2. To know whether there is a significant positive correlation between 
vocabulary mastery and speaking ability. 
3. To know whether there is a significant positive correlation between 
students’ extrinsic motivation, vocabulary mastery and speaking 
ability. 
 
F. The Benefits of the Study 
The results of this study are expected to give benefits both theatrically 
and practically.  
1. Theoretical Benefits 
To prove whether there is correlation between students’ motivation 
and vocabulary mastery toward students’ speaking ability at Tenth 
Grade Students of Boarding School SMA Walisongo Karangmalang in 
academic year 2017/2018. Through this research is expected to 
 
 
improve knowledge either for teacher or society. So it can be used as 
the reference toward the increase of students’ motivation in learning 
speaking. The research also hopes that this research can be useful for 
Indonesian education. 
2. Practical Benefits 
a. For students 
For the students, this research finding will help the students learn 
English especially in speaking well. They can practice the skill not 
only in the classroom but also in environment. 
b. For teacher 
The result of this research hopefully can be used as the important 
point to increase students’ comprehension of speaking ability and 
also can improve the process of teaching learning. This research 
also hopefully can be the teacher reference to make teaching 
learning process better and teacher can give motivation toward 
student’s speaking ability. 
c. For the other researcher 
For the other researcher, they can use the research finding as 
consideration on their research. The result of this study might be 
useful for the other researcher as a reference to conduct future 
researcher which relate to motivation and speaking ability.   
d. For the school 
 
 
This research is expected to give information about English 
program and method to teach speaking more interesting and 
improve students’ ability more. 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER II 
REVIEW ON REALATED LITERATURE 
A. Theoretical Description 
1. Review on Speaking Ability  
a. The Definition of Speaking Ability  
Brown, (2004: 140) states that speaking is a productive skill that 
can be observed directly and empirically. Referring to the definition 
above, it can be said that speaking score is measure of oral production. 
He adds that speaking is the product of creative construction of 
linguistic strings; the speaker makes choice of lexicon, structure, and 
discourse. Speaking is categorized as success speaking when the 
listener can understand what the speaker says. 
According to Nunan (1989: 26) said that speaking is a process 
consisting of short, often fragmentary utterances in a range of 
pronunciation. Lewis and Hill (1993: 54) state that speaking cover 
many things in addition to the pronunciation of individual sounds. 
Skehan (in Ellis, 2003:108) says that speaking is possible because of 
the way language is presented, meanwhile, Levelt (in Ellis, 2003:107) 
states that speaking is a complex, multifaceted phenomena, involving a 
series of interlocking stages. 
Speaking ability involves four domains: linguistic competence, 
communicative competence, strategic competence, and social 
 
 
competence. Linguistic competence requires that students should 
improve their ability in manipulating language system language system 
to express message or ideas. Then communicative competence 
encourages them to differentiate between the forms of language used 
and the communicative function, which is going to be performed. Next 
strategic competence will encourage them to improve their ability and 
strategy to use the language as effectively as possible in a real 
situation. The last domain is social competence suggests that the 
students should be aware of social function of the forms of language 
used (Litttlewood, 1981:6). 
Byrne (1992:9) affirms that speaking is the ability to express 
eligibly, accurately, reasonably, and without too much doubt. Hornby 
(1974) defines ability is the capacity or power to do something 
physical or mental. He cites that speaking means making use of 
language in an ordinary voice. So, according to him speaking ability 
can be defined as the capacity or power to makes us of language in an 
ordinary voice. Lado (1961:240) defines speaking ability as the ability 
to express oneself in life situation or the ability to report art or situation 
in presice words, or the capability to converse or to express sequence 
or ideas fluently. 
From the all definition above, researcher can conclude that 
speaking ability is the ability in an oral process interactively and 
 
 
requires the ability, which took place through the dimensions of time 
complex, multi-faceted phenomena, involving a series of interlocking 
stages. It is included of four domains they are linguistic competence, 
communicative competence, strategic competence, and social 
competence. The ability to communicate in a language will help the 
students develop their competence. 
 
b. The Types of Speaking Performance 
The types of the speaking activities are also different. According to 
Brown (1994:266-268) there are six types of classroom speaking 
performance: 
1) Imitative 
In this type, students spend their time to imitate speech, for 
example, they are practicing the intonation contour, trying to 
pinpoint a certain vowel, sound, gesture, etc. Intonation of his 
kind of imitation is not for the purpose of meaningful interaction, 
but for focusing on some particular element of language form. 
2) Intensive 
This type is designed to practice some phonological or 
grammatical aspect of language. It can form part of some pair 
work activity.   
3) Responsive 
The speaker has to responsive to the material and the 
 
 
comment or the question so the dialogue will not meaningless. 
4) Transactional (dialogue) 
Transactional is extended form of responsive language. It 
not just limited to give the short respond but it can convey or 
exchange specific information. 
5) Interpersonal (dialogue) 
The purpose of these types is designed for maintaining 
social relationship than for transmission of fact or information. 
6) Extensive 
The students of intermediate to advanced levels are called 
on to give extended monologues in form of oral report, 
summaries, or perhaps short speech. 
The types of speaking performance that used in this 
research is extensive. The student will perform a monologue. 
 
 
 
c. The Difficulties of Speaking Ability 
Sometimes someone will feel low motivation in doing speaking. 
There are some reasons that make it come true. It may be come from 
themselves, and from the environments. Here, Brown (1994: 238) 
 
 
states that there are eight factors that make speaking difficult. There 
are follows:  
1) Clustering 
Fluent speech is phrasal, not word-by-word. Someone get 
difficulties in doing speaking. It is caused the use word to speak 
anything. From this statement, the listener will not get the clear 
information from the speaker.  
2) Redundancy 
The speaker has an opportunity to make meaning clearer 
through the redundancy of language.   
3) Reduced Form 
Reduced form a pose significant difficulties especially to 
classroom learners, who may have initially exposed to the full 
forms of the English language. 
4) Performers Variables 
One of the advantages of spoken language is that the 
process of thinking allows speakers to manifest a certain 
number of performance variables.    
5) Colloquial Language 
Learners who have been exposed to standard written 
English sometimes find it surprising and difficult to deal with 
colloquial. The language that uses someone in their daily 
 
 
activities will help them in speaking process. 
6) Rate and Delivery 
Another salient characteristic of fluency is rate of delivery. 
It will more clearly when speak by rating and delivering of 
information in balance condition.   
7) Interaction 
Learning to produce waves of language in a vacuum would 
rob speaking ability of its richest component; the creativity of 
conversational negotiation. 
 
d. Characteristic of Successful Speaking Activity 
According to Ur (1996: 120), there are four characteristics indicating 
successful speaking. There are: 
1) Learning Talk a lot 
As much as possible the period allotted to activity is 
occupied by learner’s talk. This may seem obvious; most of the 
time is taken up with teacher has talked or pauses.  
2) Participation of Even 
Classroom discussion is not by a minority of talkative 
participants. All get the chance to speak and contributions are 
evenly distributed.  
3) Motivation is High 
Learners are eager to speak: because they are interested in 
 
 
the topic and have something new to say about it, or because 
they want to contribute to achieving a task objective.  
4) Language is an Acceptable Level 
Learners express themselves in utterances are relevant, 
easy comprehensible, and acceptable level of language 
accuracy. 
 
e. The Problem of Speaking Activity 
The learners have their own difficulties in learning the language. 
Particularly in improving speaking skill is not easy for the students. 
The following are the problems of speaking skill. According to Ur 
(1996:121) those problems can be explained as follows: 
1) Inhabitation 
Unlike reading, writing, or listening activities, speaking 
requires some degree of real-time exposure to an audience. 
Learners are often inhibited about trying to say thing in foreign 
language in the classroom: worried about mistakes or simply 
shy of the attention that their speech attract.  
2) Nothing to Say  
Even they are not inhibited, you often hear learners 
complain that they cannot think of anything to say, they have 
no motive to express themselves beyond the guilty feeling that 
they should be speaking.  
 
 
3) Low or Uneven Participation 
Only one participant can talk at a time if he or she is to be 
heard; and in large group, this means the each one will have 
only very little talking time. This problem is compounded of 
some learners to dominate, while other speaks very little or not 
a tall.  
4) Mother Tongue Use 
It is easier for the students to use their mother tongue in 
their class because it looks naturally. Therefore, most of the 
students are not disciplined in using the target language in the 
learning process. 
 
f. Testing Speaking 
Based on Thornburry (2005:123), the types of speaking are: 
1) Interview 
An interview is conducted by calling out individuals one by 
one for their interviews. Interviews is easy to set up but it is not 
conductive to test informal, conversational speaking styles. 
2) Live monologue 
The candidates prepare and present a short talk on pre-
selected topic. This type of test eliminates the interviewer effect 
 
 
and provides evidence of the candidate’s ability to handle on 
extended turn, which is not always possible in interviews. 
3) Recorded monologue 
Recorded monologue is less stressful than a more public 
performance. It is more practicable than live-monologue. 
Learners can record themselves on certain topic talk.  
4) Role plays 
A learner must perform a certain role in the classroom. 
Another role can be performed by another student or teacher. 
5) Collaborative tasks  
These are similar to role plays except that the learners are 
not required to assume a role but simply to be themselves. The 
learner’s interactive skills can be observed in circumstances 
that closely approximately real-life language use. 
Ur (1996:39) suggests that the techniques of speaking test 
to test oral proficiency are as follows: 
1) Question and answer 
In this test, the teacher and the students are involved in 
question and answer using the target language. The answer 
can be in short or long answer based on the questions 
asked. 
2) Monologue 
 
 
In this type of test, students are required to perform a 
speaking performance at a topic given. 
3) Making dialogue 
A pair of students is given a topic and then they are 
expected to perform a dialogue based on the topic given. 
4) Role plays 
Teacher hands out a card role to students. Each student 
gets a particular role to perform. The students perform in 
pair or group to conduct the speaking. 
5) Debate 
Some students are divided into two groups pro and 
contra. They are given a topic and then ask each other to 
give their opinion about the topic based on their group role. 
In conclusion, types of speaking performance based on Thornbury 
and Ur have each type. From the several basic types speaking ability 
performance above, the researcher used recorded monologue as basic 
speaking in this research. 
g. The criteria of Assessing Speaking 
The goal of teaching speaking is communicative skill achievement. 
Speaking ability is not merely speaking, but it is more than talking. 
Therefore, language learners should be able to use their thought and 
sensitivity. Thornbury (2005: 127) explain that there are two ways for 
 
 
assessing speaking. They are holistic scoring (a single score on the 
basis of an overall impression) and analytic scoring (giving separate 
score for different aspects of the task). He also says that four or five 
categories seem to be the maximum that even trained scorers can 
handle at one time. Thornbury mentions those categories as grammar 
and vocabulary, discourse management, pronunciation, and interactive 
comprehension. 
Based on Brown (2004: 4) assessment is an outgoing process that 
encompasses a much wider domain. He also says that four categories 
to assess speaking. There are fluency, grammar, vocabulary, 
pronunciation. In this research, the researcher uses the oral proficiency 
scoring categories is as follows:  
Table 2.1 
The Indicator of Speaking Ability Test 
Oral Proficiency Scoring Categories 
Indicator  Score  Categories 
Fluency  
1 
No specific fluency 
description. Refer to other 
four language areas of 
implied level of fluency. 
Numerous noun-native 
pauses and/or an non - 
native flow that interest 
with intelligibility 
2 
Can handle with 
confidence but not with 
facility most social 
situations including 
introductions and casual 
conversations about current 
events, as well as work, 
family, and 
 
 
autobiographical 
information.  
3 
Can discuss particular 
interest of competence with 
reasonable ease. Rarely has 
to grope for words.  
4 
Able to use the language 
fluently on all levels 
normally pertinent to 
professional needs. Can 
participate in any 
conversation within the 
range of his experience 
with a high degree of 
fluency 
5 
has complete fluency in the 
language such that his 
speech is fully accepted by 
educated native speaker  
grammar  
1 
Errors in grammar are 
frequent, but speaker can 
be understood by native 
speaker used to dealing 
with foreigner attempting 
to speak his language.  
2 
can usually handle 
elementary constructions 
quite accurately but does 
not have through or 
confident control of the 
grammar 
3 
Control of grammar is 
good. Able to speak the 
language with sufficient 
structural accuracy to 
participate effectively in 
most formal and informal 
conversation on practical, 
social and professional 
topics 
 
 
4 
Able to use the language 
accurately on all levels 
normally to pertinent to 
professional needs. Errors 
in grammar are quite rare.  
5 
equivalent to that of 
educated native speaker  
vocabulary  
1 
speaking vocabulary 
inadequate to express 
anything but the most the 
most elementary needs 
2 
Has speaking vocabulary 
sufficient to express 
anything but the most 
elementary needs  
3 
Able to speak language 
with sufficient vocabulary 
to participate effectively in 
the most formal and 
informal conversation in 
practical, social, and 
professional topics. 
Vocabulary is broad 
enough that he rarely has to 
grope for a word 
4 
can understand and 
participate in any 
conversation in the range 
of his experience with a 
high degree of precision of 
vocabulary  
5 
speech  on all levels is fully 
accepted by educated 
native speakers in all its 
features including breadth  
pronunciation  
1 
errors in pronunciation are 
frequent but can 
understood by a native 
speaker used to dealing 
with foreigners attempting 
to speak his language 
2 
accent is intelligible though 
often quite faulty  
 
 
3 
Errors interfere with 
understanding and rarely 
disturb the native speaker. 
Accent may be obviously 
foreign  
4 
errors in pronunciation are 
quite rare 
5 
equivalent to and fully 
accepted by educated 
native speaker  
 
(Brown, 2001:405-407) 
 
2. Review on Vocabulary Mastery  
a. Definition of Vocabulary Mastery 
In learning English, vocabulary cannot be separated from other 
English language skills. It plays an important role in understanding 
the language holistically. Vocabulary knowledge is the single most 
important area of second language competence regarded as academic 
achievement. 
Hatch and Brown (1995:1) defines vocabulary as a list or a set of 
words for particular language, or a list of words that individual 
speaker of a language might use. Burns and Broman (1975:295) state 
that vocabulary is defined as the total number of word (with rules of 
combining them) used by person, class or profession to make up 
language either in oral written communication. Hornby (1995:1331) 
says that vocabulary is a list or a set of words with their meaning. 
In Oxford Advanced Learner’s Dictionary, mastery is complete 
 
 
knowledge or great skill. Moreover, Webster (2002:714) states that, 
mastery is skill or knowledge that makes one master of a subject. 
From the definition above, it can be concluded that vocabulary 
mastery is knowledge of a list or set of words for a particular 
language to make up language either in oral or written 
communication. 
 
b. The Importance of Vocabulary Mastery 
Krashen and Terrel (1995:155) said that vocabulary is basic to 
communication. They also mention that if students do not recognize 
the meanings of the key words used by who address them, they will 
be unable to participate in the conversation. Students should be able 
to produce lexical items to convey their meaning for expressing some 
idea or ask for information. 
Krashen and Terrel (1995:155) explain that if students know 
about the morphological and syntax of an utterance addresses to them 
but they do not know about the meanings of the key lexical items, 
they will be unable to participate in communication. 
McCharty (1990:8) stated the importance of vocabulary in 
language learning “No matter how successfully sounds of L2 are 
mastered, without words to express a wider range of meanings, 
communication in an L2 just cannot happen in any meaningful way”. 
Then, Wilkins (in Thornburry, 2002: 13) said that without grammar, 
 
 
very little can be conveyed, but without vocabulary nothing can be 
conveyed. 
Based on the information above, it can be conclude that 
mastering vocabulary is very important to the students. By mastering 
the vocabulary, students can participate in conversation or 
communication with others. 
 
c. Kinds of Vocabulary Mastery 
There are several kinds of vocabulary. The first is come from 
Hatch and Brown (1995:370) they state that receptive vocabulary is 
words that the student recognizes and understands when they occur in 
a context, but it cannot produce correctly, and productive vocabulary 
is words, which the students understand, can pronounce correctly, 
and use constructively in speaking and writing. It was different with 
Ur (1996:60) that states the kinds of vocabulary in six aspects, those 
are:  
 
1) Form : Pronunciation and Spelling  
The learner has to know how a word is pronounced (it is 
pronunciation), and what it looks like (it is spelling).  
2) Grammar  
 
 
The learner also needs to know the present of the past from 
the sentences from of the verb, the plural noun or singular, etc. a 
word sometimes come grammatically.  
3) Collocation 
It deals with appropriateness of particular combination of 
words.  
4) Aspect of Meaning  
In language teaching, this kinds of relationship is useful. The 
learner should recognize the words in different relationship. 
Synonyms, antonyms, hyponyms, are some of the main ones.  
5) Word Formation 
Certain vocabulary can be broken down into their 
components. The learners’ understanding in prefixes and suffixes 
can help them in knowing the meaning. That aspect will give the 
learners to know and learn foreign language. However, that aspect 
has to teach in match to the level of students. 
In this research, the researcher used the six aspect as the 
indicators for making the item of questions. The six aspects was 
used in the blue print of vocabulary mastery test. 
 
d. Teaching Vocabulary Mastery 
Based on Ur (1996:60) there are some elements need to be taught 
in teaching vocabulary. They are: 
 
 
1) Form: Pronunciations and Spelling 
The learner has to know how a word is pronounced (it is 
pronunciation), and what it looks like (it is spelling). These are 
fairly obvious characteristics, and one or the other be perceived 
by the learner when encountering the item for the first time. In 
teaching, the teacher needs to make sure that both these aspects 
are accurately presented and learned. 
2) Grammar 
The learner also needs to know the present or the past form of 
the sentences form of the verb, the plural noun or singular, etc. a 
words sometimes come grammatically.  
3) Collocation 
It deals with appropriateness of particular combination of 
words. The most common types of collocation are as follows: 
a) Subject noun + verb  e.g. The dog barked 
b) Verb + object noun  e.g. She takes her dogs 
c) Adjective + noun  e.g.  A nice car 
d) Adverb + past participle e.g. Badly injured 
4) Aspect of meaning 
In language teaching, this kinds of relationship is useful. The 
learner should recognize the words in different relationship. 
Synonyms, Antonyms, Hyponyms are some of the main ones. 
 
 
5) Word formation 
Certain vocabulary can be broken down into their 
components. The learners’ understanding in prefixes and suffixes 
can help them in knowing the meaning. That aspect will give the 
learners to know and learn foreign language. However, that aspect 
has to teach in match to the level of students. 
In conclusion, elements need to be taught in teaching 
vocabulary consist five points, there are form (pronunciation and 
spelling), grammar, collocation, aspect of meaning, and word 
formation. 
 
e. Vocabulary Mastery 
Vocabulary mastery is then defined as students’ complete 
knowledge of meaning and form of words in context appropriately. 
Knowledge in vocabulary mastery concerns with words and meaning, 
generally words class and word meaning (Hatch and Brown, 
1995:218). 
1) Word class 
Word class is the classification of words of a language 
depending on their function in communication. Word class 
membership is an important lexical feature, in this case are nouns, 
verbs, adjectives, and adverbs. 
 
 
a) Noun can be divided into subclasses. There are proper nouns 
and common nouns. There are also count nouns, mass nouns, 
abstract nouns, and concrete nouns. 
b) Verbs are words that denote action. Verbs that denote states 
rather than action seem less verb like. Process verbs which 
have no definite and points also seem less verb like than 
strong action. Hatch and Brown placed verbs into four 
classes: activities (eat, drink, look for), accomplishment (kill, 
build, paint a picture), achievement (recognize, find, lose, 
understand, hear), and states (love, know, desire, have). 
c) Adjectives are used to highlight qualities or attributes. 
Certain adjectives are typically used to describe particular 
nouns. For example, light, bright, dark, and dull are used with 
color nouns. Adjectives can point out positive or negative 
qualities. 
d) Adverbs are similar to adjective in many ways although they 
typically assign attributes to verbal, to clauses or to entire 
sentences rather than nouns. Locative adverb, like here and 
there are used very early by young children as ways of 
pointing to the location of subjects. Time adverb, like now, 
then and yesterday are used second language learners are an 
initial way to mark. 
 
 
2) Word Meaning 
The two important issues in word meaning students’ usually get 
difficulties to infer are synonymous and antonymous. 
a) Synonyms 
Hatch and Brown (1995:19) says that synonyms are words 
that share meaning. Although dictionaries list synonyms as 
words with similar meanings, the fact X is a synonym for Y 
does not mean that Y is necessarily a synonym for X. one of 
the most important ways for making text together is with the 
use of synonyms or chains of related words. It might be 
selected words that are not synonymous but which still refer 
to the same object. 
b) Antonyms 
Hatch and Brown (1995:20) define antonyms as a word 
that mean the opposite. They present interesting problem for 
anyone seriously interested in semantic feature analysis. The 
feature on which the two words contrast can be identified. 
Many apparent opposites, however, are really extreme points 
on graduated classes. This is especially true of adjectives. Hot 
and cold may seem like opposites, but temperature is scale, 
and it is a judgment as to what constitutes hot, warm, cool, 
and cold along the scale. The dimension is not just bisected 
 
 
into a plus and a minus value. In the same way, pairs like big-
small, many-few, tall-short, happy-unhappy, and long-short 
are the opposite ends of scales. 
Vocabulary mastery in this research is the students’ 
knowledge concerning with words and meaning, including 
word class (noun, adjective, verb, and adverb) and word 
meaning (antonym and synonym). 
 
f. How to Test Vocabulary mastery 
There are several ways to test vocabulary of the learners. We know 
that a good knowledge of English vocabulary is important for everyone 
who wants to use the language. From the statement before, the 
knowledge of vocabulary is often tested. Based on Ur (1996:71) the 
ways are follows: 
1) Multiple Choice Test 
In this type of the test, the learners just choose the best answer 
what they want. 
2) Dictation 
Here the examiners will dictates the text and learners will write 
the word down. Dictation is an easy way of testing for the teacher 
because the preparation is minimal. 
3) True or False 
 
 
The kinds of the test depend on the test or listening, the 
students have to answer the question that given before. 
4) Odd One Out 
The students meaning is being tested. They have no way of 
being sure that all the items are known. But this is at least more 
interesting to do, and usually easy to mark. 
5) Gap Filling 
Many multiple-choice task described can be converted into gap 
filling or fill in the blank. The student should write or choose a 
word or phrase in the blank space. 
6) Sentence Completion 
This test (denotative) meaning only, but is “personalized” and 
interesting to do and read. 
7) Writing sentence 
Spelling and pronunciation of the item are not tested, but most 
other aspects are. This is a bit boring to do, and difficult to mark 
objectively, but does check the tester’s knowledge very well. 
8) Matching 
There are two group of words, students should match the one 
group that correlates with the other one. 
9) Error correction 
 
 
The learner will give some of the sentences with errors, which 
concern mainly in grammar. 
10) Translation 
The learners receive some of the sentences in their mother 
tongue, and they have to translate into English. 
11) Cloze Test 
In cloze test, the knowledge of a wide range of words types 
including grammar words as well as content words. From all the 
kinds of the way to test vocabulary, the researcher used multiple-
choice test. Based on Thornburry (2002: 132) defined multiple 
choice test are a popular way of testing in that they are easy to 
score (a computer can do it), and they are easy to design. 
 
3. Review on Extrinsic Motivation 
a. The Definition of Motivation 
Motivation is very important in everything we will do. It is a 
powerful for us to get the best in doing something. Moreover, in 
teaching and learning process, motivation is really needed. Motivation 
makes teaching and learning easier and more interesting. It is very good 
if both of teacher and students motivate each other in teaching and 
learning process. 
Many experts in psychology have given various definitions of 
motivation. According to Santrock, (2004: 417) states that motivation is 
 
 
the processes that energize, direct, and sustain behavior. It means that 
motivation is the process in which pushes and shows students to do 
something and keep on the activity continuously.  Motivated students 
will feel eager to achieve what they want with strong desire. It is similar 
with the idea of Schunk, (2012:58) that motivation is the process of 
students to conduct activities based on their goals and to keep them on 
straight away. 
Motivation has a significant role in teaching and learning process. 
The students who have a higher motivation will get a better opportunity 
to achieve the goal in their learning activities than the lower one. 
Harmer, (1991:3) states that motivation is an energy of students which 
come  from inside encouraging themselves to do  activity. It assumed 
that motivation is an essential of learning to achieve something. It is a 
process which directs students to activity to get goals. 
Bymes (2009:99) says that the idea of someone to conduct activity 
and control the frequency of the actions is called motivation. It is used 
to see whether the students are interested in the classroom activities. So, 
students’ motivation becomes a vital part in teaching and learning 
process. It gives a great influence to students to push themselves in 
learning to get their needs, goals, and interests. 
Harmer (2003) in Pratiwi, states that motivation is essential to 
success: that people have to want to do something to succeed. Without 
 
 
such motivation the learners will almost certainly fail to make the 
necessary effort. From those definitions above, it is concluded that 
motivation is an energy and direction to do something. Motivation is a 
process to get success and has a great influence to the future 
achievement. In teaching and learning process, giving motivation to the 
students is a process to push and to support them to learn. Therefore, it 
can help the students to achieve their goals. 
According to Dancy (in Brown, 1994:155), he states that there are 
two dimension of the whole motivations constructed in general, they are 
intrinsically or extrinsically motivation. Intrinsically, motivated 
activities are ones for which there is not apparent reward expect the 
activity itself. The aims of intrinsic motivation are bringing about 
certain internally rewarding, consequences, namely feeling of 
competence, and self-determination. Extrinsically motivated behavior is 
carried out in anticipation of a reward from outside and beyond the self. 
Typical extrinsic rewards are money, prices grades, and even certain of 
types of positive feedback. 
 
b. The Definition of Extrinsic Motivation 
 Extrinsic motivation is motivation which engages in an activity as 
a means to an end. Motivated students extrinsically work on activities 
because they believe that participation will result in desirable outcomes 
such as reward, teacher praise, or punishment. According to Santrock, 
 
 
(2004: 418) extrinsic motivation causes someone to conduct something 
in order to get something else. In other words, it is a means to get 
something.
 
Motivation is caused by external incentives such as rewards 
and punishments. 
 Moreover, Extrinsic motivation not come from inside of ourselves 
but from outside. As Hamalik (1995:113) explains that extrinsic 
motivation is motivation that caused by outside factors of situation.
 
According to Marsh, (2010:58) states that extrinsic motivation is 
Experienced by students when they receive a reward, or avoid 
punishment, or in some other way unconnected with the task earn 
approval for particular behavior.  
 From the statement above, it is assumed that extrinsic motivation is 
caused by factors from outside of students. It can be from teachers, 
parents, friends, environment, etc. 
 
c. Types of Extrinsic Motivation  
 According to Gardner and Lambert (1972), there are two main 
types of extrinsic motivation: they are integrative motivation and 
instrumental motivation: 
1) Integrative motivation 
In integrative motivation, students need to be attracted by the 
culture of the target language community. It involves students’ 
reasons for learning the language. To strengthen this motivation, 
 
 
students wish to integrate themselves into that culture and learn 
hard to master the language. A weaker form of this motivation 
would be the desire to know as much as possible about the culture 
of the target language community (English). 
2) Instrumental motivation 
This motivation describes a situation in which students believe 
that mastery of the target language will be instrumental in getting 
them a better job, position, or status. The language is an instrument 
in their attainment of such a goal. 
From those explanations above, it is considered that integrative 
motivation is the reasons of students to learn the English language, 
while instrumental motivation is students’ view of English as a 
means to get a better job, position, and status in the future life. 
 
d. Factors Affecting Students’ Extrinsic Motivation 
 Actually, many other factors that can influence upon students’ 
extrinsic motivation in teaching and learning process as follow: 
1) Teacher 
  Teacher is a person who has an important role in teaching 
and learning activity to socialize and shaping motivation among 
students. Teacher is not only a person who transfers the knowledge 
to students, but also as a motivator who always motivates and 
supports the students in teaching and learning. According to 
 
 
Dornyei, (1998:130) informs that teacher’s skill in motivating 
students should be seen as the central in teaching and learning 
process. Teacher is the key instrument to handle and organize 
students in the classroom.  
  The teacher has responsibility to make teaching and 
learning process successfully. Thus, teacher has an obligation to 
arise motivation to the students to learn hard. According to Ur 
(1996:277-279) states that, another sources are certainly affected 
by the teacher actions; they are success and its reward, failure and 
its penalties, authoritative demands, test, and competition. 
a) Success and its reward 
  This is the single most important feature in raising extrinsic 
motivation. Learners who have succeeded in the past tasks 
will be more willing to engage with the next one, more 
confident in their chances in succeeding, and more likely to 
persevere in their effort. 
  The teacher’s most important function here is simply to make 
sure that learners are aware of their own success; the 
message can be conveyed by a nod, a tick, even significant 
lack of response. 
b) Failure and its penalties 
 Failure is not just a matter of wrong answer; learners should 
 
 
be aware that they are failing if they have done significantly 
less that they could have, if they are making unsatisfactory or 
did not  taking care of them. Failure in any sense is generally 
regarded as something to be avoided, whereas success is 
something to be sought. 
c) Authoritative demands 
  Learners are often motivated by teachers’ pressure. They 
may be willing to invest efforts in tasks simply because you 
have told them to, recognizing your authority and right to 
make this demand, and trusting your judgment. 
d) Tests 
  The motivating power of tests appears clear: learners who 
know they  are  going  to  be  tasted  on  specific  material  
next  week will normally be more motivated to study it 
carefully than if they had simply been told to learn it. Again, 
this is a useful incentive, provided there is not too much 
stress attached, and provided it is not used too often. 
e) Competition 
  Learners will often be motivated to give their best not for 
the sake of the learning itself but in order to beat their 
opponents in a competition. Individual competition can be 
stressful for people who find losing humiliating, are not very 
 
 
good at the language and therefore likely consistently to lose 
in contest based on (linguistic) knowledge; and is over used, 
it eventually affects negatively learners’ willingness to 
cooperate and help each other. 
2) Parents  
  The role of parents can influence upon students’ extrinsic 
motivation in teaching and learning process. Parents give great 
influence to their children as students in school. Parents are 
expected to motivate their children to achieve the good goals in 
school. Harmer (1991:4) stated that if the parents are very much 
against the culture of the language this will probably affect his or 
her motivation in a negative way. If they are very much in favor of 
the language this might have the opposite effect. This statement 
means that parents have an important role to motivate their 
children. They should have to support their children to create their 
motivation. 
3) Environment 
  The teaching and learning activity in which conducted in 
good, clean,  and health environment can give better satisfactory 
both of for teacher and students than conducted in bad 
environment. Environment also will cause students’ motivation. 
Students will be more interesting, if the environment of the 
 
 
classroom is comfortable. According to Rusyan, (2003:148) 
environment is everything which existed around us, which has 
correlation and gives influence to ourselves. 
 
e. The Characteristics of Motivated Students 
 The most successful students are not necessarily those to whom a 
language comes very easily. However, they are those who display 
certain characteristics, most of them clearly associated with motivation, 
as follows the characteristics of motivated students according to Ur 
(1996:275) are:  
1) Positive task orientation: the student is willing to do tasks and 
challenges, and has confidence in his or her success,  
2) Ego-involvement: the student finds the task important to 
succeed in learning in order to maintain and promote his or her 
own self-image.  
3) Need for achievement: the student has a need to achieve, to 
overcome difficulties and succeed in what he or she sets out to 
do. 
4) High aspirations: the student is ambitious, goes for demanding 
challenges, high proficiency, top grades,  
5) Goal orientation: the student is very aware of the goal of 
learning, or of specific learning activities, and directs his or her 
 
 
efforts toward achieving them,  
6) Perseverance: the student consistently invests a high level of 
effort in learning, and is not discouraged by setbacks or apparent 
lack of progress,  
7) Tolerance of ambiguity: the student is not disturbed and 
frustrated by situations involving a temporary lack of 
understanding or confusion; he or she can live with these 
patiently in the confidence that understanding will come later. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
B. Previous Related Study 
Previous study is aimed to be scientific need that is useful to give the 
clearness and the limitation of the information understanding that is used 
and searched through references to get the relevant data for research. The 
researcher refers to the other researcher before by find in some references 
and the researcher used previous studies as follows: 
The first previous study was taken from Feistya Sofyana’s Thesis (Muria 
Kudus University, 2013) entitled The Correlation between Motivation and 
Speaking Achievement of the Second Semester Students of English 
Education Department  of Muria Kudus University. The study was showed 
there is no correlation between motivation and speaking achievement of the 
second semester students. It was approved by the data which showed the 𝑟𝑥𝑦 
is smaller than 𝑟𝑡𝑎𝑏𝑙𝑒. It means that the null hypothesis (𝐻𝑜) is accepted and 
the alternative hypothesis (𝐻𝑎) is rejected.  This research was used 
quantitative research trough survey method. The data collected by 
distributing questionnaires and taking students’ speaking score from the 
English teacher.  
The second previous study was taken from Lisa Kusumawati’s thesis 
(UIN Syarif Hidayatullah Jakarta: 2015) entitled: The Correlation between 
students’ motivation in learning English and their speaking achievement, the 
study was used a correlation method. In collecting the data, the researcher 
distributed questionnaires to the respondents and took students’ speaking 
 
 
score from English teacher. This research used random sampling to take 
respondents as the sample. After the data collected, the data were analyzed 
by formula of correlation product moment. The study stated that there is 
correlation between students’ motivation in learning English and their 
speaking achievement and the students with high motivation in learning 
English will get better speaking achievement than those with low motivation 
in learning English. It means that motivation in learning English affects 
students’ speaking achievement. 
The third previous study was taken from Reny Lia Ningrum’ thesis 
(IAIN Surakarta, 2014) there are three variables entitled: a correlational 
study between student’s motivation and vocabulary mastery toward 
students’ speaking ability at tenth grade students of boarding school MAN 1 
Surakarta. the study was showed that there was a significant correlation 
between students’ motivation and vocabulary mastery toward students’ 
speaking ability. Her research was used survey method through correlation 
technique. This research took 34 participants as the sample taken by using 
random sampling technique. The data were collected by two techniques. 
The first technique was distributing questionnaires to measure the students’ 
motivation and vocabulary. The second technique was collecting students’ 
speaking score from English teacher. 
The Fourth previous study was taken from international journal by Lai-
Mei Leong & Seyedeh Masoumeh Ahmadi entitled An Analysis of Factors 
 
 
Influencing Learners’ English Speaking Skill. This journal aims at 
establishing the need to focus on the factors affecting on language learners’ 
English speaking skill. This review paper traces out the body of research 
concerning the term speaking, the importance of speaking, characteristics of 
speaking performance, speaking problems, and factors affecting speaking 
performance. According to the review of literature, appropriate speaking 
instruction was found to be the learners’ priority and a field in which they 
need more attention. This study can be useful to teachers and researchers to 
consider their language learners’ speaking needs in English language 
teaching and learning context. 
The fifth previous study was taken from international journal by Rima 
Juniar entitled The Role of Motivation in Learning English for Indonesian 
Students. This paper aims to encourage the students that the first thing that 
they should have to learn English better is motivation. According to the 
conclusion of this journal, motivated learners are willing to work hard to 
achieve their goal and they do not easily give up until they achieve that 
goal. This is true whether we talk about motivation in general education or 
in language learning contexts. At the end of this research it could be 
concluded that motivated learners are more enthusiastic, goal-oriented, 
committed, persistent and confident in their learning.  
 The similarities those previous studies and this research are follows:  
1. The first previous study and this research viewed from the 
 
 
independent variable which is motivation. 
2. The second previous study and this research viewed from the 
dependent variable where all of the research used speaking as a 
research object. 
3. The third previous study and this research was viewed from the same 
correlation study by using variables motivation and speaking ability, 
the sample of the research also students of tenth grade. Using the 
same instrument questionnaire and test.  
4. The fourth previous study and this research viewed from the same 
skill which is speaking skill on language learners. 
5. The fifth previous study and this research was views from the same 
case, it’s about students motivation. 
The differences between previous studies and this research are follows: 
1. The first previous study using speaking achievement as a research 
object and this research using speaking ability, and motivation 
focusing on extrinsic motivation. The instruments of both are 
different, used document and questionnaire however this research 
using questionnaire and test.   
2. The second previous study want to know the correlation of 
motivation in learning English and speaking achievement by using 
the instruments questionnaire and document however this research 
want to know the correlation about motivation in learning speaking 
 
 
and speaking ability for students by using questionnaire and test.  
3. The third previous study using three variables motivation, 
vocabulary, and speaking ability. This research has three variables; 
extrinsic motivation, vocabulary mastery and speaking ability, it 
means that the motivation is different. 
4. The fourth previous study is an international journal which using 
qualitative research focusing on speaking according to the review of 
literature.  
5. The fifth previous study is an international journal which using 
qualitative research about The Role of Motivation in Learning 
English for Indonesian Students based on the review of literature. 
 
C. Rationale 
1. Correlation between Vocabulary Mastery and Speaking Ability  
Vocabulary mastery is important for students who want to get result 
on speaking. Since vocabulary mastery is the complete knowledge of word 
(the form and meaning of the word), it makes up a language. It is clear that 
without vocabulary mastery, the students will find some difficulties in 
speaking. When someone says something, of course he or she needs some 
vocabulary to make his or her communication clearly. So, it can be said 
that the students who master vocabulary better will have a better speaking 
ability too. They can more easily express their idea in speaking and it can 
 
 
be said that word is the key of communication to convey meaning 
utterance. 
 
2. Correlation between Extrinsic Motivation and Speaking Ability 
Speaking is a process to get meaning by sending and receiving 
information between two people or more. It is one of skill used by 
everyone to communicate in daily life whether at school or outside school. 
One of characteristics of good speaking activity is high motivation to 
speak. In this case students’ extrinsic motivation is dominant for the 
students. They are eager to speak because they are interested to the topic 
and enjoy the teaching and learning process. Therefore, it is assumed 
extrinsic motivation having correlation with speaking ability. Extrinsic 
motivation is a power which comes from outside of students and pushes 
themselves to do something. 
Students who have motivation will make an effort to follow the 
learning process intensively and they will learn the lesson which supports 
speaking ability as well as possible not only in school but also out of 
school. Besides, students with high motivation in learning usually feel 
enjoyable in learning. It makes them easier to speak up and may practice 
easy or complex sentences to their friends accurately and fluently.  
 
3. Correlation between Extrinsic Motivation, and Vocabulary Mastery 
toward Speaking Ability  
 
 
One of the crucial aspects that influence speaking ability is vocabulary 
mastery. It is the key aspect of language learning, especially in speaking. If 
students master the vocabulary well, they will easily express their ideas in 
oral form. On the other hand, if they do not master the vocabulary well, it 
will be difficult for them to express their ideas in oral form. 
Speaking ability can be determined from the inside and outside of the 
students. From the outside, it can be material, the place of the study, and 
so on. While from the inside of the learner, one of the factors is 
motivation. Extrinsic motivation is a power which comes from outside of 
students and pushes themselves to do something, motivates come from 
their teacher, parent, environment, and etc.  
Therefore, it is assumed that learners who have mastered vocabulary 
and have high extrinsic motivation will have better ability in speaking. 
From the explanation above, it can be predicted that there is a positive 
correlation between extrinsic motivation, vocabulary mastery, and 
students’ speaking ability. To prove the prediction, it should be tested by 
research. 
 
 
 
 
 
 
 
 
 
 
 
 
D. Action Hypothesis  
Based on rationale above, the researcher can formulate the hypothesis as 
follows:  
1. There is a positive correlation between extrinsic motivation and 
speaking ability? 
2. There is a positive correlation between vocabulary mastery and 
speaking ability? 
3. There is a positive correlation between extrinsic motivation and 
vocabulary mastery toward speaking ability? 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER III 
RESEARCH METHODOLOGY 
A. Research Method 
The design of this research is correlation. Arikunto (2006:270) states 
that correlation is a design whose goal is to find whether or not there is a 
relation between two or more variables if there is, how strong that relation. 
The reason for choosing this design is that the researcher wants to know the 
strength of the relation of two or more variables based on correlation 
coefficient. 
This result used the correlation method. Creswell (2012:21) explains 
that correlation design is procedures in quantitative research in which 
investigators measure the degree of association (or relation) between two or 
more variables using the statistical procedure of correlation analysis. Based 
on Ary (2010:350) Correlation research produces indexes that show both the 
direction and the strength of relationships among variables, taking into 
account the entire range of these variables. This index is called a coefficient 
of correlation. He also explains that the coefficient can range in value from 
+1.00 (indicating a perfect positive relationship) through 0 (indicating no 
relationship) to -1.00 (indicating a perfect negative relationship).  
This research has two kinds of variables, independent variable and 
dependent variable. 
 
 
 
1. The independent variables (predictor variable) 
a. Extrinsic Motivation (X1)  
b. Vocabulary Mastery (X2).  
2. The dependent variable (criterion variable) is speaking ability (Y). 
The correlation between three variables can be seen in the figure 3.1. 
 
 
 
 
 
 
Figure 3.1. The Schema of The Correlation between Extrinsic Motivation, 
Vocabulary Mastery and Speaking Ability. 
 
B. The Place and Time of the Study  
This research was conducted this study at Boarding School SMA 
Walisongo Karangmalang in academic year 2018/2019. It was located at 
Kampung Sungkul, RT.12/RW.4, Plumbungan, Karangmalang, Kabupaten 
Sragen, Jawa Tengah 57222. This research was conducted in two month from 
April up to May 2018.  
The reasons why the researcher choose SMA Walisongo Karangmalang 
is based on the observation that have been done by the researcher, it can be 
seen that the tenth grade students of SMA Walisongo Karangmalang has a 
EXTRINSIC MOTIVATION 
(X1) 
VOCABULARY MASTERY 
(X2) 
SPEAKING ABILITY 
(Y) 
 
 
various students with a different characters. It can help the researcher to 
conduct the research perfectly.  
 
C.  Population, Sampling, and Sample     
1. Population 
Arikunto (2006:130) defines population as whole of subjects in the 
research. The population can be small or large. Creswell (2012:142) says 
that population is a group of individuals who have the same 
characteristics. From the statements above can be concluded that 
population is the whole of subjects or individuals who have the same 
characters in the research. 
The population of this research is all the tenth grade students of SMA 
Walisongo Karangmalang in the Academic year of 2017/2018. 
Table 3.1 The Total Students of the Eleventh Grade 
No Class Number of the Students 
1 X IPA 1 30 
2 X IPA 2 29 
3 X IPS 1 31 
4 X IPS 2 30 
Total 120 
 
 
 
 
 
 
2. Sampling  
Creswell (2012:142) says that sampling is a group of individuals (or 
group of organization) with some common defining characteristic that 
researcher can identify and study.  
In this study, the researcher used simple random sampling. Sugiyono 
(2007: 62) says that one of the famous ways in statistics to get the 
representative sample is simple random sampling. This is a method that 
gives every member of the population an equal chance of being selected 
in the study. Here the researcher determined 30 students as the sample of 
the research. The steps of selecting the sample were as follow: 
a. Listing all of the students 
b. Writing down the students’ code numbers in small papers  
c. Rolling the paper well 
d. Putting the rolled papers into a container 
e. Shaking the container well of several times 
f. Taking 7-8 students of each class 
 
3. Sample  
Mills and Gay (2006:99) state that, a sample is made up of the 
individuals, items, or events selected from a larger group referred to as 
population. In this research the researcher took 30 students as the 
sample from whole population which divided into four classes.  
 
 
 
D. The Technique of Collecting Data 
In this study the data has been taken through test and non-test technique. 
The technique used to obtain the data of students’ extrinsic motivation using 
questionnaire. Meanwhile, the test was used to collected data of vocabulary 
mastery and speaking ability.  
Before analyzing the data, the researcher collected the data to carry out the 
research. The main components of the technique of collecting the data are 
follows: 
1. The Instrument of Collecting Data  
a. Questionnaire 
Questionnaire is used to get the data of the students’ personality. 
Questionnaire is a list of questions. Sugiyono (2010:142) a 
questionnaire is a technique of collecting data using some written 
questions that must be answered by the respondents. In the study, 
the researcher uses questionnaire to investigate and to collect 
information about the students’ extrinsic motivation. The type of the 
questionnaire is closed-type questionnaire. It is a questionnaire 
which answers the questions are provided so that the respondents 
only choose the suitable one in the answer. The researcher gave 34 
items questions for knowing how high the students’ extrinsic 
motivation.  
 
 
The questionnaires are adopted from The Attitude/Motivation 
Test Batery (AMTB) by Gardner. Therefore, the researcher only 
took extrinsic motivation statements from AMTB and then 
translated into Indonesian language. The questionnaires are based on 
the indicators of extrinsic motivation. These are the components of 
indicators of students’ motivation in learning speaking used in this 
research: 
a) Teachers 
b) Parents 
c) Environments 
The questionnaire which is used is a multiple choice type. They 
are five alternatives is based on the Likert Scale type. In this scale, 
the response to the statement of the questionnaire usually expressed 
in four options and in determining the students’ stores, the 
researcher at first determined the item score of each statement in the 
questionnaire. The questionnaire is consists of 9 items and each item 
has four options with the scale of scoring from 1 until 4. 
Table 3.2 Scoring Rubric of Questionnaire 
Statement  
Option  
Selalu  Sering  Jarang  Tidak Pernah 
Positive  4 3 2 1 
Negative  1 2 3 4 
 
 
 
 
b. Test  
Brown (2004:3) state that, a test as a method of measuring a 
person’s ability, knowledge, or performance in a given domain. As a 
method, a set of techniques, procedures, or items requires 
performance on the part of the test taker. He explain that those 
characteristics of object such as skills, knowledge, ability, and 
interest of individual or group. This research will use test to obtain 
the data of students’ vocabulary mastery and speaking ability. 
1) Test of Vocabulary Mastery 
The test of vocabulary mastery that will use in this 
research is multiple choice test which have 5 alternatives (A, 
B, C, D and E) to know the students’ vocabulary mastery.  
The score of test is amount of correct answer. The 
students get 1 point in every correct answer and get 0 in 
every incorrect answer.  
2) Test of Speaking Ability  
The collecting data of speaking ability, oral test type used 
the students presents a story telling about a recount text. 
The criteria of scoring for the assessment of speaking test 
are presented as follows: 
 
 
 
 
Pronunciation : 5 
Vocabulary     : 5 
Grammar      : 5 
Fluency       : 5 + 
         20 
Score = 
𝑇ℎ𝑒 𝑟𝑒𝑠𝑢𝑙𝑡 𝑜𝑓 𝑠𝑐𝑜𝑟𝑒 
𝑚𝑎𝑥𝑖𝑚𝑢𝑚 𝑠𝑐𝑜𝑟𝑒 
 𝑥 100 
 
2. Validity and Reliability Instrument  
An instrument can be said to be a good one if it is valid and 
reliable. Before the instruments where used, they had to be tried out. It 
was intended by this test to find out the validity and reliability of the 
instruments.  
a. Validity of the instrument 
Ary et all (2010:225), validity is the most important 
consideration in developing and evaluating measuring instruments. 
He also states that validity is defined as the extent to which an 
instrument measures what it claimed to measure. There are two 
kind of validity; internal and external validity. In this study, the 
researcher uses internal validity since the researcher analyzes the 
items of instruments whether or not they are appropriate to use. 
 
 
To measure the validity of extrinsic motivation, vocabulary 
mastery, and speaking ability test, the researcher used Product 
Moment Formula. The formula is as follows: 
𝑟𝑥𝑦 =  
𝑁(∑ 𝑥𝑦) − (∑ 𝑥)(∑ 𝑦)
√{𝑁 ∑ 𝑥2 − (∑ 𝑥)2}{𝑁 ∑ 𝑦2 − (∑ 𝑦)2}
 
Information: 
rxy : The coefficient of correlation between X and Y 
N : The number of the students 
x : The sum of the scores of each item 
y : The sum of the scores of each student 
The criteria of validity test is that the test is valid if 
robtained is higher than rtable  and it is invalid if robtained is lower than 
rtable. In this computation that used Microsoft Office Excel 2007, 
the researcher used level of significance = 0.05 (5%). There are 
two data of validity instrument, namely; extrinsic motivation 
and vocabulary mastery. After being computed the data try out 
of two instruments of students that consist of 20 students, we got 
the result as follows: 
1) Validity of Extrinsic Motivation  
The criteria of validity instrument of extrinsic 
motivation becomes valid if robtained > rtable and it becomes 
invalid if robtained < rtable. The validity instrument of extrinsic 
motivation can be seen in the table below. 
 
 
Table 3.3 The Validity of Extrinsic Motivation 
Item  robtained rtable Result 
1 0.407 0.444 INVALID 
2 0.558 0.444 VALID 
3 0.641 0.444 VALID 
4 0.526 0.444 VALID 
5 0.474 0.444 VALID 
6 0.424 0.444 INVALID 
7 0.265 0.444 INVALID 
8 0.836 0.444 VALID 
9 0.425 0.444 INVALID 
10 0.823 0.444 VALID 
11 0.844 0.444 VALID 
12 0.496 0.444 VALID 
13 0.645 0.444 VALID 
14 0.793 0.444 VALID 
15 0.645 0.444 VALID 
16 0.459 0.444 VALID 
17 0.315 0.444 INVALID 
18 0.513 0.444 VALID 
19 0.603 0.444 VALID 
20 0.351 0.444 INVALID 
21 0.591 0.444 VALID 
22 0.319 0.444 INVALID 
23 0.387 0.444 INVALID 
24 0.693 0.444 VALID 
25 0.618 0.444 VALID 
26 0.560 0.444 VALID 
27 0.702 0.444 VALID 
28 0.702 0.444 VALID 
29 0.702 0.444 VALID 
30 0.702 0.444 VALID 
31 0.702 0.444 VALID 
32 0.702 0.444 VALID 
33 0.407 0.444 INVALID 
34 0.575 0.444 VALID 
35 0.641 0.444 VALID 
36 0.526 0.444 VALID 
37 0.474 0.444 VALID 
 
 
Item  robtained rtable Result 
38 0.424 0.444 INVALID 
39 0.265 0.444 INVALID 
40 0.836 0.444 VALID 
41 0.425 0.444 VALID 
42 0.823 0.444 VALID 
43 0.844 0.444 VALID 
44 0.496 0.444 VALID 
45 0.645 0.444 VALID 
 
The item of the test is considered as valid if the 
correlation coefficients is at least same as the rtable at α = 
0.05 for N = 20 and df = N-2 is 0.444. The result of the try 
out based on the table above indicates that there are 11 
items invalid and 34 items are valid. The invalid items are 
1,6,7,9,17,20,22,23,33,38,39. The item of the questionnaire 
considered as not valid if the robtained is lower than rtable .   
 
2) Validity of Vocabulary Mastery 
The criteria of validity instrument of vocabulary 
mastery becomes valid if robtained > rtable and it becomes 
invalid if robtained < rtable. The validity instrument of 
vocabulary mastery can be seen in the table below. 
 
 
 
 
 
 
Table 3.4 The Validity of Vocabulary Mastery 
Item  robtained rtable Result 
1 0.507 0.444 VALID 
2 0.48 0.444 VALID 
3 0.018 0.444 INVALID 
4 0.105 0.444 INVALID 
5 0.506 0.444 VALID 
6 0.534 0.444 VALID 
7 0.075 0.444 INVALID 
8 0.069 0.444 INVALID 
9 0.024 0.444 INVALID 
10 -0.222 0.444 INVALID 
11 0.507 0.444 VALID 
12 0.492 0.444 VALID 
13 0.125 0.444 INVALID 
14 0.104 0.444 INVALID 
15 0.507 0.444 VALID 
16 -0.032 0.444 INVALID 
17 0.556 0.444 VALID 
18 0.522 0.444 VALID 
19 0.506 0.444 VALID 
20 0.307 0.444 INVALID 
21 0.480 0.444 VALID 
22 0.480 0.444 VALID 
23 0.088 0.444 INVALID 
24 0.672 0.444 VALID 
25 0.492 0.444 VALID 
26 0.480 0.444 VALID 
27 0.492 0.444 VALID 
28 -0.057 0.444 INVALID 
29 0.443 0.444 VALID 
30 0.522 0.444 VALID 
31 0.040 0.444 INVALID 
32 -0.002 0.444 INVALID 
33 0.480 0.444 VALID 
34 0.057 0.444 INVALID 
35 0.533 0.444 VALID 
36 0.632 0.444 VALID 
37 -0.086 0.444 INVALID 
 
 
Item  robtained rtable Result 
38 0.454 0.444 VALID 
39 0.590 0.444 VALID 
40 0.491 0.444 VALID 
41 -0.179 0.444 INVALID 
42 0.492 0.444 VALID 
43 0.531 0.444 VALID 
44 -0319 0.444 INVALID 
45 0.492 0.444 VALID 
46 0.577 0.444 VALID 
47 -0.143 0.444 INVALID 
48 0.579 0.444 VALID 
49 -0.277 0.444 INVALID 
50 0.548 0.444 VALID 
 
Based on the table above, the researcher concluded that 
50 vocabulary mastery questions are valid at the level of 
significance α = 0.05 for N = 20 is 0.444. the result shows 
that the test is in the valid criteria because robtained > rtable . 
The result of the try out based on the table above indicates 
that there are 20 items invalid and 30 items are valid. The 
invalid items are 3,4,7,8,9,10,13,14,16,20,23,28,31, 
32,34,37,41,44,47,49. 
 
3) Validity of the Speaking Ability 
The valid instruments mean that the instrument is suitable 
for measuring the object that will be measured. To determine 
whether the instrument is valid or not using content validity 
approach is by making rational judgment, whether the 
 
 
instruments contains enough requirements to measure all 
variable indicators. Based on Hopking (in Siregar, 2013:89) who 
said the determination of the instrument of content validity 
associated with the logical analysis. To examine content validity 
instrument, it can use to expert opinions (expert judgment) the 
instrument is consulted to the expert, then the expert determine 
whether the instruments is valid or not to measure the variable.  
In this research, the validity of speaking ability test 
measured by using the theory of content validity and consulted 
to the expert and accorded to the syllabus. Besides that, the 
expert judgment is consulted to Arina Rohmatika,S.Pd.,M.Pd as 
the advisor and Nindiya Anisa Rachman,S.Pd as the English 
teacher of SMA Walisongo Karangmalang. Based on syllabus of 
SMA Walisongo Karangmalang, one of the materials of 
speaking is recount text. 
The researcher can be concludes and summarize the results 
of the try out are as follows: 
1. From 45 items of extrinsic motivation questionnaire, 34 items 
are valid and 11 items invalid. Those item numbers are 
1,6,7,9,17,20,22,23,33,38,39 
 
 
2. From 50 items of vocabulary mastery test, 30 items are valid 
and 20 items are invalid. Those item numbers are 
3,4,7,8,9,10,13,14,16,20,23,28,31,32,34,37,41,44,47,49. 
3. The expert judgment of speaking test is consulted to the 
Arina Rohmatika,S.Pd.,M.Pd as the advisor and Nindiya 
Anisa Rachman,S.Pd as the English teacher. 
b. Reliability of the Instrument  
Arikunto (2006:178) says that reliability refers to the 
understanding that a sufficiently reliable instrument to be used as a 
means of collecting data because the instrument is good. Sugiyono 
(2010:173) states that reliability is an instrument when used several 
time to measure the same object, the result of data will consistency 
or stability.  
To measure the reliability of students’ extrinsic motivation 
questionnaire and the reliability of the vocabulary mastery test, the 
researcher used Spit-Half Spearman Brown technique assisted by 
Microsoft Office Excel 2007 to compute the reliability test, and the 
results are as follows: 
 
1) Reliability of Extrinsic Motivation 
The result of reliability Extrinsic Motivation is 
acquired the reliability coefficient 𝑟11= 0.832 in the rtable = 
0.444 at the level of significance 0.05 for the number of 
 
 
students is 20 students. It shows that the extrinsic motivation is 
reliable 𝑟11 > 𝑟𝑡𝑎𝑏𝑙𝑒 (0.832 > 0.444). The criteria of reliability 
coefficient are:  
0,80<r11 =1,00 Very High Reliability  
0,60<r11 = 0,80  High Reliability 
0,40<r11=0,60  Medium Reliability  
0,20<r11=0,40 Low Reliability 
0,00<r11=0,20 Very Low Reliability 
 
From the reliability test result obtained reliability 
coefficient 𝑟11 is 0.832, where value is in the category of very 
high reliability. thus, it can be concluded that students’ 
extrinsic motivation is very high reliability.  
 
2) Reliability of Vocabulary Mastery  
The result of reliability vocabulary mastery is acquired the 
reliability coefficient 𝑟11= 0.907 in the rtable = 0.444 at the level 
of significance 0.05 for the number of students is 20 students. 
It shows that the extrinsic motivation is reliable 𝑟11 > 𝑟𝑡𝑎𝑏𝑙𝑒 
(0.907 > 0.444). The criteria of reliability coefficient are: 
0,80<r11 =1,00 Very High Reliability  
0,60<r11 = 0,80  High Reliability 
0,40<r11=0,60  Medium Reliability  
0,20<r11=0,40 Low Reliability 
0,00<r11=0,20 Very Low Reliability  
 
 
 
 
Reliability test result obtain reliability coefficient 𝑟11 is 
0.907, where value is in the category of very high reliability, so 
it can be conclude that vocabulary mastery is very high 
reliability.  
 
3) Reliability of Speaking Ability 
The reliability of speaking ability test is measured by using 
inter-rater reliability. Inter-rater reliability is occurs when two 
or more scores yield inconsistent scores of the same test, 
possibly for lack of attention to scoring criteria, inexperience, 
inattention, or even preconceived biases (Brown, 2004: 21). 
The researcher used two raters to give score then compares 
the rater’s mean score. The first rater is researcher. The second 
rater is English teacher of SMA Walisongo Karangmalang. 
The consistency of the score result means the instrument was 
reliable. It shown by the result of the two rater mean score. The 
technique is known as inter-rater reliability (Alderson, 
1995:89). The score of speaking test can be seen in appendices.  
 
 
 
 
 
 
 
E. The Technique of Analyzing Data  
After collecting the data, the next step is analyzing the data in order to 
know whether there is a significant positive correlation between students 
extrinsic motivation and vocabulary mastery toward their speaking ability. 
Firstly, the researcher check the completeness of the data then give scoring 
toward the questionnaire, vocabulary test and speaking ability test. Next, the 
researcher analyzed the data, as follow: 
1. The Description of the Data 
a. Mean 
Mean is the average value of the data group.  
b. Median 
 Median is the central value of data group. It is gained by picking 
the middle value of the data ranged from the lowest to the highest or 
inversely (Arikunto, 2006:168). 
c. Mode 
 Mode is the most frequent value of a data group. It is gained by 
counting the similar data and finding the highest. (Arikunto, 
2006:166). 
d. Range 
Range is the gap between the highest and the lowest value in a 
data group (Arikunto, 2006:152).  
 
 
 
e. Standard Deviation  
The standard deviation is a numerical index that indicates the 
average variability of the scores. It tells us, in other words, about 
distance, on the average of the score from the mean (McMillan and 
Schumacher, 2001:221). The researcher uses program Microsoft 
Office Excel 2007 to analyze the data description, how to obtain the 
result is available in appendix.  
 
2. Prerequisite Test 
a. Normality Test 
Normality test is purposed to know whether the sample taken 
from the population has normal distribution or not (Arikunto, 
2006:320). In this study, the researcher uses the Lilliefors formula 
through Microsoft Office Excel 2007with the significant 5%, how to 
obtain the result of normality testing is available in appendix. The 
characteristic used is whether the obtained of Lilliefors formula 𝐿0< 
𝐿𝑡𝑎𝑏𝑙𝑒. It means that the data has a normal distribution.  
b. Linearity Test 
Linearity test was aimed to know whether two variables had 
significant linear regression or not (Abdurrahman, et al, 2011:214). 
To find out the multiple liniear regression between the first 
independent variable (extrinsic motivation) and the dependent 
variable (speaking ability) and the second independent variable 
 
 
(vocabulary mastery) and the dependent variable (speaking ability), 
the researcher uses 𝐹𝑡𝑒𝑠𝑡 with the significant 0.05 with Ms. Excel 
2007, how to obtain the result of linearity is available in appendix. 
The criteria of this test is, if the value of linearity is lower than  
𝐹𝑡𝑎𝑏𝑙𝑒. 
 
3. Hypothesis Testing  
After conducting the prerequisite test, the next step was testing 
hypothesis. 
a. The Test of the First and Second Hypothesis 
The test of the first and second hypothesis are used to know the 
correlation between extrinsic motivation (X1) and the speaking ability 
(Y) and the correlation between vocabulary mastery (X2) and 
speaking ability (Y).  
The researcher used simple correlation technique using the 
Product Moment Formula assisted by Microsoft Office Excel 2007 to 
test the first and the second hypothesis, how to obtain the result is 
available in appendix. The formula of simple correlation is as follow: 
 
 
 
 
 
 
𝑟𝑥𝑦 =  
𝑛∑𝑋𝑌 − (∑𝑋)(∑𝑌)
√{𝑛 ∑𝑋2 − (∑𝑌)2} {𝑛 ∑𝑌2 – (∑𝑌)2}
 
Where: 
𝑟𝑥𝑦: the coefficient of the correlation between variable X and Y 
X : the independent variable 
Y : the dependent variable 
n : the number of the sample 
The statistical hypothesis of the first and second hypothesis: 
a) 𝐻𝑜: 𝑟𝑥𝑦 = 0. It means there is no correlation between X and Y 
b) 𝐻𝑎: 𝑟𝑥𝑦 > 0. It means there is a positive correlation between X and 
Y. 
b. The Test of the Third Hypothesis 
The test of the third hypothesis is used to know the correlation 
between extrinsic motivation, vocabulary mastery, and speaking 
ability. The researcher used multiple correlation assisted by Microsoft 
Office Excel 2007 to test the third hypothesis saying there is any 
correlation between students extrinsic motivation, vocabulary 
mastery and speaking ability, how to obtain the result is available in 
appendix. The formula is as follows: 
𝑅 𝑥1𝑥2𝑦 =  √
𝑟2 𝑥1𝑦 +  𝑟2𝑥2𝑦 − 2𝑟𝑥1𝑦. 𝑟𝑥1𝑥2
1 −  𝑟2𝑥1𝑥2
 
 
 
 
c. Distribution of Contribution  
After conducting the third hypothesis test, the next step was 
calculating a distribution of contribution. The researcher uses 
coefficient of determination to calculate the distribution of variable X 
toward variable Y. the formula as follows: 
𝐶𝐷 =  (𝑟)2  ×  100 % 
CD: the coefficient of determination 
r   : the coefficient of correlation 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
The data obtained from the research, namely the students’ extrinsic 
motivation and vocabulary mastery toward students’ speaking ability can be 
explained as follows:   
A. Research Findings  
The data analyzed in this study are the result of questionnaire and test. 
The researcher description is based in the sore of questionnaire to know the 
students’ extrinsic motivation and test to know the vocabulary mastery and 
speaking ability of tenth grade students of SMA Walisongo karangmalang 
in academic year 2017/2018. In computing the data, the researcher assited 
by Microsoft Office Excel 2007for windows and manual to analyzed all data 
and hypothesis. The result of the data is presented in the form of mean, 
median, mode, standard deviation, the highest and the lowest score which is 
completed with the variable description in the form of table histogram. 
 
 
 
 
 
 
 
 
Table 4.1 Students’ Score of Each Variable 
 
The data research from two variables is summarized below: 
 
 
No
Extrinsic 
Motivation 
(X1)
Vocabulary 
Mastery 
(X2) 
Speaking 
Ability (Y) 
1 132 27 82,5
2 131 19 67,5
3 102 22 70
4 106 19 72,5
5 107 19 72,5
6 110 17 77,5
7 117 23 75
8 100 16 77,5
9 116 23 85
10 126 23 80
11 107 20 72,5
12 99 19 67,5
13 116 22 85
14 114 20 75
15 119 18 80
16 108 20 72,5
17 102 17 67,5
18 113 21 75
19 106 19 72,5
20 111 17 75
21 122 24 85
22 117 24 80
23 99 19 67,5
24 99 18 67,5
25 118 20 77,5
26 115 21 75
27 104 16 72,5
28 129 17 77,5
29 124 22 85
30 108 19 70
 
 
Table 4.2. The Descriptive Statistic of Each Variable 
Variable  N Minimum Maximum 
Std. 
Deviation 
Mean 
Extrinsic 
Motivation  30 99 132 9,7 112,6 
Vocabulary 
Mastery  30 16 27 2,7 20 
Speaking 
Ability  30 67,5 85 6 75,3 
 
From the table above it is found that the subject of the research is 
symbolized as N, which consists of 30 students. The highest score of each 
variable is described in the maximum score and the lowest one is described 
as minimum score. The mean (or average score) is the result of the whole 
score divided into the whole respondent. The standard deviation describes 
the dispersion value. 
The obtained data of students’ extrinsic motivation and vocabulary 
mastery toward students’ speaking ability can be described as follows: 
1. The Data of Students’ Extrinsic Motivation (𝑥1) 
The data of students’ extrinsic motivation were collected by using 
questionnaire. The maximum score of the questionnaire is 132 and the 
minimum score is 99, so the range is 33. The total score is 3377. The 
mean, median, mode, and standard deviation are presented below:  
 
 
 
 
 
a. Mean  
Mean is the average value of data grup. It is gained from 
summing up all individual score and dividing it by total of the 
individuals.  
?̅?  = 
∑ 𝑥
𝑛 
 
= 
3377
30
  = 112,6 
b. Median  
Median is the centeral value of the data group. To find the 
median the data should be arranged first from lowest to highest 
score as below: 99,99,99,100,102,102,104,106,106,107,107,108, 
108,110,111,113,114,115,116,116,117,117,118,119,122,124,126,1
29,131,132. The median of the data is 111.   
c. Mode  
Mode is the most frequent value of a data group. The mode of 
the data is 99. The frequency of this mode is 3. 
d. Standard deviation 
Standard deviation is the distance between individual value and 
the mean.  
 
 
 
 
 
 
Table: 4.3 Frequency Distribution of Extrinsic Motivation 
 
Interval  f 𝒙𝒊 Fx f.𝒙
𝟐 
99 - 104,5 7 101,7 711,9 72400 
105 - 110,5 7 107,7 753,9 81195 
111 - 116,5 6 113,7 682,2 77566 
117 - 122,5 5 119,7 598,5 71640 
123 - 128,5 2 125,7 251,4 31601 
129 - 134,5 3 131,7 395,1 52035 
Sum 30 700 3393 386438 
 
SD =  
√∑ 𝑓𝑥2−
(∑ 𝑓𝑥)2
𝑛
𝑛−1
 
= 
 √386438−
(3393)2
30
30−1
 
= 
 √386438−383748
29
 = 
 √2690
29
 = √92,8 = 9,7 
 
Figure 4.1 Histogram of Students’ Extrinsic Motivation 
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2. The Data of Vocabulary Mastery (𝑥2) 
The data of Vocabulary Mastery were collected by using test. It 
shows that the highest score is 27 and the lowest score is 16 with range 
11. The mean median, mode, and standard deviation are presented 
below:  
a. Mean 
Mean is the average value of data grup. It is gained from 
summing up all individual score and dividing it by total of the 
individuals.  
?̅? = 
∑ 𝑥
𝑛 
 
    = 
601
30
 = 20 
b. Median  
Median can be found if the data have been arranged from 
lowest to highest score as below: 16,16,17,17,17,17,19,19,19,19, 
19,19,19,20,20,20,20,21,21,22,22,22,23,23,23,24,24,27.The 
median of the  data is 20.  
c. Mode  
Mode is the most frequent value of a data group. The mode of 
the data is 19. The frequency of these mode is 7.  
d. Standard Deviation   
Standard deviation is the distance between individual value and 
the mean.  
 
 
Table: 4.4 Frequency Distribution of Vocabulary Mastery 
Interval  f 𝒙𝒊 fi . xi f.𝒙
𝟐 
16-18 8 17 136 2312 
19-21 13 20 260 5200 
22-24 8 23 184 4232 
25-27 1 26 26 676 
Sum 30 86 606 12420 
 
 
SD =  
√∑ 𝑓𝑥2−
(∑ 𝑓𝑥)2
𝑛
𝑛−1
 
= 
 √12420−
(606)2
30
30−1
 
= 
 √12420−12201
29
  = 2,7 
 
 
Figure 4.2 Histogram of Vocabulary Mastery 
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3. The Data of Students’ Speaking Ability (Y) 
The data of students’ speaking ability were collected by using test. 
It shows that the highest score is 85 and the lowest score is 67,5 with 
the range 17. Then, the mean, median, mode, and standard deviation 
are presented below:  
a. Mean  
Mean is the average value of data grup. It is gained from 
summing up all individual score and dividing it by total of the 
individuals.  
?̅? = 
∑ 𝑥
𝑛 
 
    = 
2260
30
 = 75,3 
b. Median  
Median can be found if the data have been arranged from 
lowest to highest score as below: 67,5 ,67,5 ,67,5 ,67,5 ,67,5 ,70, 
70, 72,5 , 72,5 , 72,5 , 72,5 , 72,5 ,72,5 ,75,75, 75, 75, 75, 77,5 ,77,5 
,77,5 ,77,5 ,80 ,80, 80, 83, 85, 85, 85, 85.  The median of the data is 
75.  
c. Mode  
Mode is the most frequent value of a data group. Mode of these 
data is 72,5 with the frequency 6. 
 
 
 
 
d. Standard Deviation  
Standard deviation is the distance between individual value and 
the mean. 
Table: 4.5 Frequency Distribution of Speaking Ability 
Interval  F 𝒙𝒊 fi . xi f.𝒙
𝟐 
67,5–70,5 7 69,5 486,5 33811,8 
71,5–74,5 6 73,5 441 32413,5 
75,5-78,5 9 77,5 697,5 54056,3 
79,5–82,5 3 81,5 244,5 19926,8 
83,5–86,5 5 85,5 427,5 36551,3 
Sum 30 387,5 2297 176760 
 
 
SD =  
√∑ 𝑓𝑥2−
(∑ 𝑓𝑥)2
𝑛
𝑛−1
 
 = 
 √176760− 
(2297)2
30
30−1
 
 = 
 √176760−175873,6
29
    = 
 175
29
 =  6 
 
 
 
Figure 4.3 Histogram of Speaking Ability 
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B. The Testing of Pre-requisite Analysis 
1. Normality Test 
Normality test is used for the perquisite test before entering the 
linear regression analysis, that is used to find out the whether the 
population is in normal distribution or not. Normality test is purposed to 
know whether the variable data research distribution is normal 
distributed or not in this research, the normality test uses manual 
computation by using Liliefors method. The whole computation for 
normality test can be seen at the appendices.   
The result of the normality distribution of students’ extrinsic 
motivation shows that the value of Liliefors is 0.114 for N = 30 the level 
significance α = 0.05 is 0,161. It means that the data of students’ 
extrinsic motivation (𝑋1) comes from normally distributed population. 
The result of the normality distribution of vocabulary mastery 
shows that the value of Liliefors is 0,133 for N = 30 the level 
significance α = 0.05 is 0,161. It means that the data of students’ 
vocabulary mastery (𝑋2) comes from normally distributed population. 
The result of the normality distribution of speaking ability shows 
that the value of Liliefors is 0.123 for N = 30 the level significance α = 
0.05 is -0,161. It means that the data of students’ speaking ability (Y) 
comes from normally distributed population. The analysis result of 
normality testing can be summarized as follows: 
 
 
Table 4.6 The summary of Normality Testing Result 
NO Variable 𝐿𝑜𝑏𝑡𝑎𝑖𝑛𝑒𝑑 𝐿𝑡𝑎𝑏𝑙𝑒  Conclusion  
1 Extrinsic 
Motivation  
0,114 0,161 Normal 
2 Vocabulary 
Mastery 
0,133 0,161 Normal 
3 Speaking Ability  0,123 0,161 Normal 
  
Based on the computation on normality analysis, the result of the 
students’ extrinsic motivation shows that the value of Liliefors is 0,114 
and vocabulary mastery shows that Liliefors is 0,133 and speaking 
ability shows that Liliefors is 0,123. The 𝐿𝑡𝑎𝑏𝑙𝑒 N 30 = 0,161. Because 
𝐿𝑜𝑏𝑡𝑎𝑖𝑛𝑒𝑑 is lower than 𝐿𝑡𝑎𝑏𝑙𝑒 , the data is normal distribution.  
 
2. Linearity Test  
Linearity testing is purposed to know whether three variables 
which will be done by statistical analysis correlation show the linear 
relationship or not. The researcher used multiple linear regression to 
know the linearity of obtained data of the variables. The whole 
computation for the linearity test can be seen at the appendices. The 
value of 𝐹𝑡𝑎𝑏𝑙𝑒for N=30 at the level significant α = 0.05 is 4,17. 
Table 4.7 The Summary of Linearity Testing Result 
 𝐹𝑜𝑏𝑡𝑎𝑖𝑛𝑒𝑑 𝐹𝑡𝑎𝑏𝑙𝑒  Conclusion  
X1*Y 0,2658943 4,17 Linear 
X2*Y 0,6358151 4,17 Linear 
  
 
 
Based on the table above, it can be known that the linearity test 
result of the correlation between students’ extrinsic motivation (𝑋1) with 
speaking ability (Y) 𝐹𝑜𝑏𝑡𝑎𝑖𝑛𝑒𝑑 is lower than 𝐹𝑡𝑎𝑏𝑙𝑒, 𝐹0(0,2658943) < 
𝐹𝑡𝑎𝑏𝑙𝑒(4,17). it means that there is linearity correlations between students 
extrinsic motivation and speaking ability. 
Moreover, it can be known that the linearity test result of the 
correlation between vocabulary mastery (𝑋2) with speaking ability (Y) 
𝐹𝑜𝑏𝑡𝑎𝑖𝑛𝑒𝑑 of vocabulary mastery and speaking ability is lower than 𝐹𝑡𝑎𝑏𝑙𝑒, 
𝐹0(0,6358151) < 𝐹𝑡𝑎𝑏𝑙𝑒(4,17). It means that there is linearity correlation 
between vocabulary mastery and speaking ability. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
C. Hypothesis Testing  
Since the computation of normality, linearity testing shows that the data 
are in normal distribution and the resgression is linear and significant, the 
researcher can continue to test the three of variables that the researcher 
stated on the previous chapter. The researcher analyzed the collected data 
using Pearson Product Moment Formula to test the hypothesis by manual 
and check by SPSS 20.  
From the data collected, it is acquired:  
N        = 30 ∑ 𝑋1  = 3377 ∑ 𝑋2 = 601 ∑ 𝑌 = 2260 
∑ 𝑋1
2 = 382873   ∑ 𝑋2
2 = 12245   ∑ 𝑌2 = 171175 ∑ 𝑋1𝑌 = 255377,5 
∑ 𝑋2𝑌 = 45510 ∑ 𝑋1𝑋2 = 67541 
 
1. The correlation between students’ extrinsic motivation (𝑿𝟏) and 
Speaking Ability (Y)  
There are two possibilities in statistical hypothesis testing, 𝐻𝑜: 𝑟𝑥1𝑦 
= 0 that means there is no correlation between Studens’ extrinsic 
motivation (𝑋1) and speaking ability (Y) and 𝐻𝑎: 𝑟𝑥1𝑦> 0 that means 
there is a correlation between students’ extrinsic motivation and 
speaking ability. It can be seen as follows:  
𝐻𝑜 = 𝑟𝑥1𝑦 > 0  
There is no negative correlation between students’ extrinsic motivation 
(𝑋1) and speaking ability (Y).  
𝐻𝑎 =𝑟𝑥1𝑦 > 0  
 
 
There is a positive correlation between students’ extrinsic 
motivation and speaking ability. The technique used is Product Moment 
Correlation (Pearson Correlation).  
Correlation analysis:  
𝑟𝑥1𝑦 =  
𝑛 ∑ 𝑋1𝑌 − (∑ 𝑋1)(∑𝑌)
√{𝑛 ∑ 𝑋1
2 − (∑ 𝑋1)
2
} {𝑛 ∑𝑌2 – (∑𝑌1)2}
 
𝑟𝑥1𝑦 =  
30.  255377,5 − (3377)(2260)
√{30.  382873 − (3377)
2
} {(30 .  171175 − (2260)2}
 
𝑟𝑥1𝑦 =  
7661325 − 7632020
√{11486190 − 11404129} {5135250 − 5107600}
 
𝑟𝑥1𝑦 =  
29305
√(82061)(27650)
 = 
29305
47634
= 0,615 
From the single correlation computation of 𝑋1 and Y, the 
coefficient of correlation is 𝑟𝑥1𝑦 = 0,615. Then this value compared to 
𝑟𝑡𝑎𝑏𝑙𝑒 is 0,3061 at the significant level of 5%. It means that 𝑟𝑥1𝑦 is 
higher than 𝑟𝑡𝑎𝑏𝑙𝑒. It means that the null hypothesis is rejected and the 
alternative hypothesis is accepted. The conclusion is there is a 
significant positive correlation between students’ extrinsic motivation 
and speaking ability. It means that increase of students’ extrinsic 
motivation will be followed by the improvement of students’ speaking 
ability. 
 
 
 
 
2. The correlation between vocabulary mastery (𝑿𝟐) and speaking 
ability (Y) 
There are two possibilities in statistical hypothesis testing, 𝐻𝑜: 𝑟𝑥2𝑦 
= 0 that means there is no correlation between students’ vocabulary 
mastery (𝑋2) and speaking ability (Y) and 𝐻𝑎: 𝑟𝑥2𝑦> 0 that means there 
is a correlation between students’ vocabulary mastery and speaking 
ability. It can be seen as follows: 
𝐻𝑜 = 𝑟𝑥2𝑦 > 0  
There is no negative correlation between vocabulary mastery (𝑋2) and 
speaking ability (Y).  
𝐻𝑎 = 𝑟𝑥2𝑦 > 0  
There is a positive correlation between vocabulary mastery and speaking 
ability. The technique used is Product Moment Correlation (Pearson 
Correlation).  
Correlation analysis: 
𝑟𝑥2𝑦 =  
𝑛∑𝑋2𝑌 − (∑𝑋2)(∑𝑌1)
√{𝑛 ∑𝑋22 − (∑𝑋2)2} {𝑛 ∑𝑌2 – (∑𝑌)2}
 
𝑟𝑥2𝑦 =  
30 .45510 − (601)(2260)
√{30 .12245 − (601)2} {30 .171175 – (2260)2}
 
𝑟𝑥2𝑦 =  
7040
√(6149)(27650)
 
𝑟𝑥2𝑦 =  0,540 
 
 
 
From the single correlation computation of 𝑋2 and Y, the 
coefficient of correlation is 𝑟𝑥2𝑦 = 0,540. Then this value compared to 
𝑟𝑡𝑎𝑏𝑙𝑒 is 0,3061 at the significant level of 5%. It means that 𝑟𝑥2𝑦 is higher 
than 𝑟𝑡𝑎𝑏𝑙𝑒. It means that the null hypothesis is rejected and the 
alternative hypothesis is accepted. The conclusion is there is significant 
posistive correlation between vocabulary mastery and speaking ability. 
It means that increase of vocabulary mastery will be followed by the 
improvement of students’ speaking ability. 
 
3. The Correlation between students’ extrinsic motivation (𝑿𝟏) and 
Vocabulary Mastery (𝑿𝟐) toward Speaking Ability (Y)  
There are two possibilities in statistical hypothesis testing, 𝐻𝑜: 
𝑟𝑥1𝑥2𝑦 = 0 that means there is no correlation between students’ extrinsic 
motivation (𝑋1) and vocabulary mastery (𝑋2) toward speaking ability 
(Y) and 𝐻𝑎: 𝑟𝑥1𝑥2𝑦> 0 that means there is a correlation between 
students’ studens’ extrinsic motivation and vocabulary mastery toward 
students’ speaking ability. It can be seen as follows: 
𝐻𝑜 = 𝑟𝑥1𝑥2𝑦 > 0  
There is no negative correlation between students’ extrinsic motivation 
(𝑋1) and Vocabulary Mastery (𝑋2) toward speaking ability (Y).  
𝐻𝑎 =𝑟𝑥1𝑥2𝑦 > 0  
 
 
There is a positive correlation between students’ extrinsic 
motivation (𝑋1) and Vocabulary Mastery (𝑋2) toward speaking ability 
(Y). The technique used is Product Moment Correlation (Pearson 
Correlation).  
Correlation analysis: 
𝑅 𝑥1𝑥2𝑦 =  √
(𝑟2 𝑥1𝑦 +  𝑟2𝑥2𝑦) − (2𝑟𝑥1𝑦. 𝑟𝑥2𝑦. 𝑟𝑥1𝑥2)
1 −  𝑟2𝑥1𝑥2
 
 
𝑅 𝑥1𝑥2𝑦 =  √
(0,6152 +  0,5402) − {2 𝑥 0,615 𝑥 0,540 𝑥 0,974}
1 − (0,974)2
 
𝑅 𝑥1𝑥2𝑦 =  √
(0,669825) − (0,6469308)
0,051324
 
𝑅 𝑥1𝑥 2𝑦 =  0,667  
 
From the multiple correlation computation of 𝑋1, 𝑋2, and Y, the 
coefficient of correlation is 𝑟𝑥1𝑥2𝑦 = 0,667. Then this value compared to 
𝑟𝑡𝑎𝑏𝑙𝑒 is 0,3061 at the significant level of 5%. It means that 𝑟𝑥1𝑥2𝑦 is 
higher than 𝑟𝑡𝑎𝑏𝑙𝑒. It means that the null hypothesis is rejected and the 
alternative hypothesis is accepted. The conclusion is there is significant 
posistive correlation between students’ extrinsic motivation and 
vocabulary mastery toward speaking ability. It means that the 
improvement of students’ motivation and vocabulary mastery will be 
followed by the improvement of speaking skill. It can be known that the 
students’ extrinsic motivation and vocabulary mastery can be used as the 
predictor for measuring students’ speaking ability. 
 
 
D. The Discussion of the Research Findings  
The discussion of the research finding focuses on the result of the three 
hypothesis testing. The researcher divided the discussion into 3 poins, the 
point of discussion will be explained as follows:  
1. The first finding of the hypothesis testing shows that there is positive 
correlation between students’ extrinsic motivation (𝑋1) and Speaking 
Ability (Y). The coefficient of determination is gotten from CD = 
(0,615)2 𝑥 100% = 37,82%. It means that 37,82% variance of students’ 
speaking ability at the tenth grade students of SMA Walisongo 
Karangmalang is influenced by extrinsic motivation the other 62,18% is 
contributes by other factors.  
Speaking skills involves four domains: linguistic competence, 
communicative competence, strategic competence, and social 
competence. Linguistic competence requires that students should 
improve their ability in manipulating language system to express 
message or ideas. Then communicative competence encourages them to 
differentiate between the forms of language used and communicative 
function, which is going to be performed. Next strategic competence 
will encourage them to improve their ability and strategy to use the 
language as effectively as possible in a real situation. The last domain is 
social competence suggests that the students should be aware of social 
function of the forms of language used (Littlewood, 1981:6). From the 
 
 
theory above it can be said that the students need to strategies when 
they want to improve their speaking ability. In this way, extrinsic 
motivation of the students has the important aspect in increasing their 
speaking ability.  
Based on the explanantion above and the result of the hypothesis 
testing, it can be known that students’ extrinsic motivation contributes to 
students’ speaking ability. In the other words, there is a positive 
correlation between students’ extrinsic motivation and students’ 
speaking ability for the tenth grade students of SMA Walisongo 
Karangmalang. Then it is also means that the increasing of students’ 
extrinsic motivation will be followed by the improvement of students’ 
speaking ability. 
  
2.   The second finding of the hypothesis testing shows that there is a 
positive correlation between vocabulary mastery (𝑋2) and speaking 
ability (Y). The coefficient of determination is gotten from CD = 
(0.540)2 𝑥 100% = 29,16%. It means that 29,16% variance of students’ 
speaking ability at the tenth grade students of SMA Walisongo 
Karangmalang is influenced by vocabulary mastery the other 70,84% is 
contributes by other factors. The word is is the key for communication, 
so that the students who has more vocabulary will give the impact for 
their speaking ability.  
 
 
It is supported by Hatch and Brown theory (1995:1), they state that 
term “vocabulary: refers to list or set of word for a particular language 
that individual speaker of the language might use, this does not mean 
that explicit vocabulary instruction is less important in teaching foreign 
language. From the definition above it can be said that the vocabulary 
mastery of the students one of the important aspect when someone want 
to learn in teaching and learning foreign language. Then, McCharty 
(1990:1) states that biggest component of any language course is 
vocabulary supports it. It means that knowing words are the key in 
understanding someone utterances, without words students will less in 
communication. By knowing words we can express everything in live, 
even in the school activities.  
Based on the hypothesis testing, it can be seen that the improvement of 
students’ vocabulary mastery will be followed by the improvement of 
students speaking ability, I the other words, vocabulary mastery 
contributes to speaking ability. 
 
3. The third finding of the hypothesis testing shows that there is a positive 
correlation between students’ motivation (𝑋1), vocabulary mastery (𝑋2), 
and speaking ability (Y). The coefficient of determination is gotten from 
CD = (0,666)2 𝑥 100% = 44,35%. It means that 44,35% variance of 
students’ speaking ability at the tenth grade students of SMA Walisongo 
Karangmalang is influenced by extrinsic motivation and vocabulary 
 
 
mastery the other 55,65% is contributes by other factors. The other 
factors are not explained in this thesis or in this research.  
Considering all students’ extrinsic motivation and vocabulary 
mastery have significant role in the speaking ability, the teacher should 
create the process of learning English which can increase the students’ 
vocabulary mastery and students’ extrinsic motivation. As the result, it 
gives contribution for students’ English speaking ability at the SMA 
Walisongo Karangmalang.  
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER V 
CONCLUSION, IMPLICATION, AND SUGGESTION 
A. Conclusion 
This research is conducted in March until April in SMA Walisongo 
Karangmalang by the correctional study. The researcher used simple 
random sampling as the technique of taking sample. The first result of the 
study is there is positive correlation between students’ motivation and 
speaking ability (𝑟𝑥1𝑦 = 0,615 > 𝑟𝑡𝑎𝑏𝑙𝑒 = 0,3061). From the single 
correlation computation of students’ extrinsic motivation of 𝑋1 and Y the 
coefficient of correlation is 𝑟𝑥1𝑦 = 0,615. Then this value is compared to 
𝑟𝑡𝑎𝑏𝑙𝑒 at the significant level 5% for N =30 it is 0,3061. It means that 𝑟𝑥1𝑦 
is higher than  𝑟𝑡𝑎𝑏𝑙𝑒. It means that the null hypothesis is rejected and the 
alternative hypothesis is accepted. The conclusion is that there is 
significant positive correlation between students’ extrinsic motivation and 
speaking ability. It means that increase of students’ extrinsic motivation 
will be followed by the improvement of students speaking ability. 
The second result of the research is there is positive correlation 
between vocabulary mastery and speaking ability. From the single 
correlation computation of vocabulary mastery 𝑋2 and Y the coefficient of 
correlation 𝑟𝑥2𝑦 = 0,540. Then this value is compared to 𝑟𝑡𝑎𝑏𝑙𝑒 at the 
significant level of 5% for N = 30  it is 0,3061. It means that 𝑟𝑥2𝑦 is higher 
 
 
than 𝑟𝑡𝑎𝑏𝑙𝑒. It means that the null hypothesis is rejected and the alternative 
hypothesis is accepted. The conclusion is that there is positive correlation 
between vocabulary mastery and speaking ability. It means that increase of 
vocabulary mastery will be followed by improvement of students’ 
speaking ability.  
The result of third hypothesis is there is a positive correlation 
between students’ extrinsic motivation, vocabulary mastery, and speaking 
ability from the computation of 𝑋1, 𝑋2 and Y the coefficient of correlation 
is 𝑟𝑥1𝑥2𝑦 = 0,666. Then this value is compared to 𝑟𝑡𝑎𝑏𝑙𝑒 at the significant 
level 5% for N =30 it is 0,3061. It means that 𝑟𝑥1𝑥2𝑦 is higher than 𝑟𝑡𝑎𝑏𝑙𝑒. It 
means that the null hypothesis is rejected and the alternative hypothesis is 
accepted. The conclusion is that there is significant positive correlation 
between students’ extrinsic motivation, and vocabulary mastery toward 
speaking ability. It means that increase from students’ extrinsic motivation 
(𝑋1) together with vocabulary mastery (𝑋2) of students’ extrinsic 
motivation will be followed by the improvement of students speaking 
ability.  
Generally, it can be conclude that there is a positive correlation 
between students’ extrinsic motivation and vocabulary mastery toward 
students’ speaking ability of the tenth grade students of SMA Walisongo 
Karangmalang in academic year 2017/2018.  
 
 
 
B. Implication  
The implication of this research there is a tendency that students’ 
extrinsic motivation can give the impact to speaking ability. Based on 
the result of this research, students’ extrinsic motivation is an 
important factor that effect for students who have a good speaking 
ability. Although intrinsic motivation is clearly an important type of 
motivation, an extrinsic proven effective to increase the students’ 
speaking ability. Teacher as the facilitation for the students and also 
one of the factor of extrinsic motivation they should motivate their 
students for increasing extrinsic motivation in the learning speaking 
process. 
According to Ur (1996:120) a high motivation is one of 
characteristics indicating successful speaking. The result of this 
research also found there is a positive correlation between students’ 
extrinsic motivation and speaking ability. Hamalik (1995:113) states 
that extrinsic motivation is a motivation that caused by outside factors 
of situation. Many factors effecting students’ extrinsic motivation are 
teacher, parent, and environment. It can be concluded, the students’ 
extrinsic motivation of the tenth grade students’ of SMA Walisongo 
Karangmalang increase their speaking ability. In this case a 
motivation which came from outside factors will be improve more 
than before to have a good students’ speaking ability. 
 
 
Moreover, students’ vocabulary mastery also gives an impact to 
speaking ability. Based on the result of this research, students’ 
vocabulary mastery is an important aspect that effect for students who 
want to get a good result on speaking ability.  
From that explanation above, the implication of this research there 
is a tendency that students’ extrinsic motivation and vocabulary 
mastery can give the impact to speaking ability. Students’ extrinsic 
motivation is an important factor for students who want to get a good 
result on speaking ability and proven effective to increase the 
students’ speaking ability. Beside, that, the thing that the students 
have to master is vocabularies. Students that master the vocabularies, 
they have many words in their mind. The way that they have to follow 
is by making the word to be sentences, after they do the way the next 
duty is explain the word or the sentence in their main orally to 
communicate with the others. Teacher as the facilitation for the 
students and also one of the factor of extrinsic motivation they should 
motivate their students for increasing extrinsic motivation and their 
vocabulary mastery in the learning process and school environment. 
 
 
 
 
 
 
 
 
 
 
C. Suggestion  
Based on the conclusion and implication of the above, it is necessary to 
convey the author of the following suggestions:  
1. For parents  
a. Parents should realize that they are one of a factor that effect 
students’ extrinsic motivation who provides students’ motivation to 
learning especially learning English as a foreign language.  
b. Parents should help teachers in developing students’ extrinsic 
motivation by engaging themselves in students’ motivation 
especially to learn vocabularies and improve their speaking ability 
at home.  
2. For teachers and School  
a. The teacher should be more creative to increase the students’ 
extrinsic motivation gives the positive impact for the students.  
b. In order to increase the students’ speaking ability, the teacher can 
give the task, such as listen the music and the teacher gives the 
instruction to the students for making the description about the 
song orally. It can make the students practice to speak more.  
c. The teacher can give the students a short video in English 
language, and then the students have to retell the content of the 
video. This way is hoped the students can increase their students 
vocabulary mastery.  
 
 
d. School should facilities parents and teachers a meeting to discuss 
about students development in learning, especially in English 
learning.  
e. School should apply an English day for using English language for 
daily communication. Students can improve their vocabulary 
mastery and speaking ability to communicate regularly.  
3. For the students  
a. The students have to more active in teaching and learning process, 
they have to know their duty inside and outside the class. When the 
students’ confuse about the lesson material they have to be brave 
for asking the teacher.  
b. The students need to enrich their vocabularies, as we know that 
words are the key in communication process. It can be done by 
look for difficulties of the words in the dictionary or asking to the 
friends or teacher.  
c. Students should develop their speaking ability since it is and 
important skill in language and communication. It will be useful in 
learning and teaching process. It can be done by practice to make 
conversation with friends inside and outside the class.  
4. For researcher  
The researcher should be done (if using the same method) with 
some improvement such as types of the questionnaire, number of 
 
 
sample, previous study or through the experimental one. This is 
expected to see more clearly and comprehensibly on the relationship 
between students’ extrinsic motivation, and vocabulary mastery, 
toward students’ speaking ability.  
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Appendix 1 
The List of the Subject (Try Out)  
No Nama 
1 Akrimatul Ummay 
2 Alfina Marsya Nurita 
3 Andika Rahmat Hidayat 
4 Anggi Maharana 
5 Anif Fatahillah 
6 Aro Hakim 
7 Devy Puspita Sari 
8 Dimas 
9 Doni Darmawan 
10 Dyah Nurul Hikmah 
11 Eka Setyawati 
12 Hafis Adila 
13 Karisma Indah Wahyuni 
14 Khoiri Bondan Jadmiko 
15 Lia Sapitri 
16 M. Amdan Afdzulah 
17 Mira Reva Geya Yulianti 
18 Mita Wulandari 
19 Muhammad Azhari Hasan 
20 Muhammad Haris Ariansyah 
 
 
 
 
 
 
 
 
 
 
Appendix 2  
The List of the Subject (Test) 
No Nama 
1 Azis Bin Abdul Sholeh 
2 Damar Agung Prasetiyo 
3 M Yuhri Kairul Anam 
4 Dias Putri Wahyuningsari 
5 Disi Eka Rivian 
6 Gladi Aji Kalimasada 
7 Indah Darsuci 
8 Isma Ulil Sakhiyah 
9 Devita Kharisma Mardani 
10 Mar'atus Sholikah 
11 Meilaisa Kaori Afifah 
12 Muhammad Arif Hambali 
13 Muhammad Zainal Arifin 
14 Muna Alya Maharani 
15 Muslika Galata Sari 
16 Abdan Alla Huda 
17 Aditya Kamandanu 
18 Agus Priyanto 
19 Ari Nur Setia Ningsih 
20 Bintang Pasmagiri 
21 Dodik Saputra 
22 Eriani Rahmawati 
23 Ikhsanu Fuji Romadhon 
24 Irna Nur Cahyanti 
25 Isa Aprilia 
26 Ismah Fauziah 
27 Lu'lukul Janah 
28 Muhammad Syafi'i 
29 Mustamiroh Adam 
30 Nurhidayah 
 
 
 
 
Appendix 3a 
The Blue Print of Extrinsic Motivation Questionnaire  
(Try Out Instrument)  
Concept  Aspect  The Indicator  The Item 
Number  
Total  
 
 
 
 
 
 
According 
to Santrock 
(2004:418), 
extrinsic 
motivation 
causes 
someone to 
conduct 
something in 
order to get 
something 
else. In other 
words, it is a 
means to get 
something.  
teachers  Teacher encourages students to 
learn English, such as:  
  
 
 
1,4,19,28,37 
 
 
2,5,20,29,38 
 
 
3,6,21,30,39, 
  
 
 
5 
 
 
5 
 
 
5 
a. Teacher gives reward to 
students 
 
b. Teacher becomes an 
inspiration 
c. Teacher uses interesting 
method in teaching. 
parents   Parents encourage students to 
learn English by: 
a. Asking students to follow 
English course 
 
b. Helping students to 
overcome difficulties 
 
c. Giving rewards to students 
  
 
7,10,22,31,40 
 
 
8,11,23,32,41 
 
 
9,12, 24,33,42 
  
 
5 
 
 
5 
 
 
5 
invironment   Environment really influence 
students’ ability to speak, such 
as: 
a. The situation in the 
classroom is very 
interesting 
 
b. Students are easy to speak 
wherever they are 
 
c. Students have high 
confidence to speak 
  
 
 
 
13,16,25,34,43 
 
 
14,17,26,35,44 
 
 
15,18,27,36,45 
  
 
 
5 
 
 
5 
 
 
5 
 
Total  45 
 
 
 
 
 
 
 
Appendix 3b  
The Test of Extrinsic Motivation Questionnaire  
(Try Out Instrument)  
Nama     : 
Kelas/No Absen: 
Questionnaire  
Petunjuk Pengisian: 
1. Isilah daftar identitas yang telah disediakan 
2. Bacalah setiap pernyataan dengan teliti dan seksama 
3. Isilah dengan jujur sesuai dengan kenyataan diri anda  
4. Berilah tanda check list (√) pada jawaban yang anda anggap paling benar 
5. Seluruh pernyataan harus dijawab dan tidak diperkenankan jawaban lebih 
dari satu  
Keterangan: 
No Pertanyaan Selalu  Sering  Jarang  
Tidak 
pernah  
1 
Guru bahasa inggris memberikan hadiah kepada 
siswa yang mendapatkan nilai tertinggi. 
        
2 
Guru bahasa Inggris di sekolah adalah sumber 
inspirasi saya. 
        
3 
Metode pengajaran yang digunakan guru dalam 
mengajar bahasa Inggris sangat menyenangkan. 
        
4 
Guru tidak pernah memberikan hadiah kepada 
siswa yang mendapat nilai bahasa Inggris bagus. 
        
5 
Menurut saya, guru bahasa Inggris saya tidak 
menyenangkan. 
        
6 
Metode yang digunakan guru dalam menjelaskan 
materi bahasa Inggris sangat membosankan. 
        
7 
Orangtua saya menganjurkan dan memberi 
dukungan untuk mendalami pelajaran bahasa 
Inggris dengan les tambahan 
        
8 
Orangtua saya membantu mengatasi kesulitan 
seputar pelajaran bahasa Inggris. 
        
9 
Orangtua saya mendorong saya untuk belajar 
bahasa Inggris dan memberikan hadiah apabila 
nilai bahasa Inggris saya bagus. 
        
10 
Orangtua saya tidak mendukung saya belajar 
bahasa Inggris. 
        
 
 
11 
Orangtua saya tidak pernah membantu saya 
mengatasi kesulitan pelajaran bahasa Inggris. 
        
12 
Orangtua tidak pernah mendorong saya untuk 
belajar bahasa Inggris dan tidak pernah 
memberikan hadiah kepada saya. 
        
13 
Belajar bahasa Inggris itu sangat menyenangkan 
karena suasana di kelas sangat mendukung saya 
untuk berbahasa Inggris. 
        
14 
Berbicara bahasa Inggris itu mudah bagi saya di 
manapun saya berada. 
        
15 
Saya sangat percaya diri ketika diminta untuk 
berbicara bahasa Inggris di dalam kelas. 
        
16 Saya tidak suka dengan kelas bahasa Inggris.         
17 
Saya merasa tidak nyaman ketika berbicara 
bahasa Inggris dimanapun saya berada. 
        
18 
Saya tidak percaya diri ketika berbicara bahasa 
Inggris di dalam kelas. 
        
19 
Guru memberikan pujian terhadap siswa dalam 
pelajaran bahasa inggris 
        
20 
Guru bahasa inggris member inspirasi untuk 
belajar bahasa inggris 
        
21 Guru mengajar dengan cara yang menarik         
22 
Orangtua saya menyarankan jam tambahan untuk 
pelajaran bahasa inggris 
        
23 
Orangtua menanyakan kesulitan dalam pelajaran 
bahasa inggris 
        
24 
Orangtua saya akan memuji ketika kemampuan 
bahasa inggris saya meningkat 
        
25 
Teman-teman dikelas membuat saya semangat 
belajar bahasa inggris 
        
26 
Lingkungan saya memudahkan untuk  berbicara 
menggunakan bahasa inggris 
        
27 
Saya senang berbicara dengan bahasa inggris di 
kelas 
        
28 
Guru tidak memberi apresiasi ketika nilai bahasa 
inggris saya bagus.  
        
29 
Guru bahasa inggris tidak mempengaruhi 
ketertarikan saya terhadap bahasa inggris 
        
30 Cara mengajar guru bahasa inggris sulit dipahami         
31 
Orangtua saya tidak meminta saya memperdalam 
bahasa inggris 
        
32 
Orangtua saya membiarkan kesulitan belajar 
bahasa inggris yang saya hadapi 
        
33 
Orangtua saya tidak mempermasalahkan 
kemampuan bahasa inggris yang saya miliki 
        
34 
Kondisi lingkungan membuat saya sulit belajar 
bahasa inggris 
        
35 
Lingkungan belajar menghambat kemampuan 
saya berbicara bahasa inggris 
        
 
 
36 
Saya malu berbicara dalam bahasa inggris di 
kelas 
        
37 
Guru memberikan apresiasi terhadap siswa dalam 
pelajaran bahasa inggris 
        
38 
Guru bahasa inggris mempengaruhi semangat 
belajar saya 
        
39 
Dalam mengajar guru bahasa inggris tidak 
membosankan. 
        
40 
Orangtua saya menyuruh belajar lebiah giat 
untuk pelajaran bahasa inggris 
        
41 
Orangtua menanyakan ketidak pahaman dalam 
pelajaran bahasa inggris 
        
42 
Orangtua saya akan memuji ketika kemampuan 
berbicara dalam bahasa inggris saya meningkat 
        
43 
Teman-teman dikelas mempengaruhi keinginan 
saya belajar bahasa inggris 
        
44 
Lingkungan saya mendukung untuk  berbicara 
menggunakan bahasa inggris 
        
45 
Saya senang menunjukan kemampuan berbicara 
dengan bahasa inggris di kelas 
        
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 4a 
The Blue Print of Students’ Vocabulary Mastery  
(Try Out) 
 
 
 
 
 
 
 
 
 
 
 
 
Concept  Indicator  Item Number  Total Item  
Vocabulary is the 
students’ knowledge 
concerning with words. 
It also deals with the 
meaning which should 
be seen as individual 
word and the rules in 
gaining those words into 
a language. The 
elements of vocabulary 
used are adjective, noun, 
verb, and adverb. 
Synonym and antonym.  
1. Adjective  
 
2. Noun  
 
3. Verb  
 
 
4. Adverb  
 
 
5. Synonym  
 
6. Antonym  
4,6,14,20,27,34,49 
 
10,12,15, 44,45,46,47,50 
 
9,28,30,31,32, 34,35,36,37 
 
 
1,2,7,8,17,18,41,42,43 
 
 
3,11,13,16,21,22,26,39,40,48 
 
5,19,23,24,25,29,33,38  
7 
 
8 
 
9 
 
 
9 
 
 
10 
 
8 
   50 
 
 
Appendix 4b 
The Test of Students’ Vocabulary Mastery  
(Try Out) 
The Test of Students’ Vocabulary Mastery (try 
out) 
Nama   : 
Kelas   : 
VOCABULARY MASTERY TRY OUT 
Choose the right answer by crossing a,b, c, d, or e! 
1. The women in the park sang _____. 
a. Excitedly 
b. Patiently  
c. Slow   
d. Greedily 
e. Fastly  
2. X: Where is the location of your 
 school? 
Y: My school is located ….. the super 
markets and housing. 
a. under 
b. up  
c. in front of   
d. above 
e. housing  
Dear Ms.Siregar, 
I am Linda, I recently completed a three 
course Apple Computer System. These 
specialization skills have proven valuable 
in my work for the past eight months as an 
assistant to the chief accountant at Galaxy 
Building. Since 'proven skills' are best 
explained in person I would appreciate an 
interview with you. 
Sincerely,  
Linda Enc. 
3. "... proven skills". 
The word 'proven' has a closest meaning to 
... 
a. Verify 
b. External  
c. Internal 
d. Reject  
e. Disclaim 
4. Kathy is an…..teacher. She teaches Math in 
our class. Every student love her. 
a. ugly 
b. affectionate  
 
 
 
 
 
 
 
c. arrogant  
d. emotional  
e. amature   
5. She is foolish. What is the antonym of the 
underlined? 
 a.  brainy 
 b.  dumb 
 c.  idiotic 
 d.  wise 
 e.  poor  
6. The clown is so….he makes all kids laugh 
and happy. 
a .noise    
b. quiet 
c. funny  
d. enough  
e. flat 
7. My uncle give me some books …a year.  
a. yesterday 
b. two 
c. once  
d. in the     
e. this 
8. The student has to walk _______ in the 
school’s corridor. 
a. fluently 
b. calmly 
c. quickly  
d.loudly   
e. surely  
9. Press shutter all the way down. It may be 
necessary … the LCD and used the view 
finder when there is more extreme sunlight 
to conserve battery. 
 a. Open 
 b. switch off  
 c. Turn 
 d. shut 
 e. close 
 
 
10. Lili             : Do you have a ….. ? 
Shopkeeper: Yes, we do. The fruit rack is 
right there. 
a. persian cat 
b. running shoes 
c. drawing book 
d. green apple 
e. knife  
11. The car is not the same as you have. The 
synonym of not the same as is.... 
a. Similar  
b. Different  
c. Imitating 
d. Following 
e. Ugly 
12. April: Do you have some papers? I need
 two ….. 
Andi: Yes. 
April: Thank you. 
a. half 
b. slice 
c. pieces  
d. three 
e. here 
13. The earth tremor struck shortly after 
midnight. The italicized word has the same 
meaning with... 
 a.  hit  
 b. damage 
 c. held   
 d. visit  
 e. hold  
14. rose – red – it’s – a – beautiful 
What is the corret arrangement of the words 
above? 
 a. It’s a beautiful red rose  
 b. It’s a beautiful rose red 
 c. A red rose it’s beautiful 
 d. A beautiful it’s red rose 
 e. A rose it’s beautiful red 
15. Mia : Adi, your shoes are so fit in your 
…… . You look gorgeous. 
Adi  : Thank you. 
a. Finger 
b. lip 
c. Hand 
d. Feet 
e. Legs 
16. It was a rare sight to see. The bold italic 
typed word means.... 
a. Lightly  
b.  Normal  
c. Unusual   
d. Average  
e. Common 
17. X : Can you join us to go to Bukit lndah for 
camping….? 
Y : You don’t believe me whether to join or 
not. There is no body at home. 
a. Yesterday 
b. last night 
c. last year 
d. tomorrow 
e. two weeks ago 
18. Adi: Does she speak English with you in 
your home? 
Tono: Yes, he . . . speak English with me, 
so I am improve my capability in English 
what's your father Adi? 
a. never   
b. always 
c. sometime 
d. slate 
e. e. yesterday 
19. “Do you want to go the beautiful valley?” 
What is the antonym of the underlined? 
a. dirty 
b. filthy 
c. horrible 
d. nice 
e. attractive  
20. is – fragrance – jasmine – the – hers – 
white  
What is the correct arrangement of the 
words above? 
 a. The white jasmine fragrance is hers. 
 b. White jasmine fragrance is the hers. 
 c. The fragrance white jasmine is hers 
 d. The hers is white jasmine fragrance 
 e. The fragrance is white jasmine hers 
21. “The big clock refused to welcome the New 
Year” 
What is the synonym of underlined  word 
is…. 
a. admit 
b. accept 
c. reject 
d. hate 
e. love  
22. The word "picnic" has the same meaning 
with... 
 a. outing   
 b. difficulty 
 c. work  
 d. gloom 
  e. trouble 
23. He is a diligent boy. The antonym 
of underlined word is.... 
 
 
a. Stupid   
b. Crazy 
c. Lazy 
d. Smart   
e. Clever 
24. “ To start printing, click ok.”  
The antonym of the underlined word is… 
a. stop 
b. delay 
c. postpone   
d. work   
e. on 
25. I do not want to live in this filthy colony. 
What is the antonym of the underlined? 
a. nice 
b. dirty 
c. clean   
d. pretty 
e. shiny  
26. “The school will notify both successful and 
...” The underlined word means…  
a. cancel 
b. accept 
c. reduce 
d. assist   
e. announce  
27. Sport can make our body… 
a. hold 
b. health   
c. unhealthy  
d. healthy 
e. heal 
28. My mother... from Makasar last week. 
a. going to   
b. returned 
c. fly 
d. arrive 
e. just 
29. “Why are you being so arrogant?” 
What is the antonym of the underlined? 
a. Snooty 
b. Stupid   
c. Humble 
d. Cunning 
e. Cheerful  
30. Ms. Halimah felt … when her daughter 
came late last night. 
a. creepy 
b. worried   
c. surprised  
d. brave 
e. nervous 
31. Adi   : ls he a teacher? 
Tono:Yes he is. He…english. 
a. learns 
b. explain 
c. teaches 
d. studies  
e. lesson 
32. My mother is a nurse. She works in 
Harapan Bunda Hospital. She ….. everyone 
in the hospital.  
a. helps   
b. ignores 
c. thinks 
d. finds 
e. loves  
33. He offered her some of the most tender. 
The antonym of the bold type is.... 
a. Strong 
b. Though 
c. Rough 
d. Gentle 
e. Mild 
34. Teguh : This fried chicken is my favourite. 
Hilda  :I like it too. This fried chicken is 
very ….. 
a. dangerous  
b. bitter 
c. salty 
d. delightful 
e. poor  
35. The teacher’s duty is to ….. the students in 
the school. 
a. make 
b. polite 
c. teach 
d. Work 
e. happy  
36. The gardener ….. the grass every Monday 
and Thursday. 
a. trains 
b. cuts 
c. plans 
d. comes 
e. put 
37. None of Rian’s class mates …..to his 
birthday party. 
a. being  
b. such  
c. are invited    
d.Together  
e. gift 
38. This house is magnificent.. What is the 
antonym of the underlined? 
a.  extraordinary 
b. small 
c. big   
 
 
d. gigantic 
e. unimpressive  
39. Unlike fish they bear young alive. What is 
the synonym of the underlined word? 
a. animal 
b. life 
c. birth  
d.swim 
e. breathe 
40. Seven people were killed in a collision 
between a bus. What is the synonym of the 
underlined word? 
a. feeble 
b. sufferer 
c. scene 
d. crash 
e.  recognize 
41. The rabbit ran ______ along the path. 
a. quickly 
b. serously 
c. softly 
d. beautifully 
e. fasten  
42. Kiki… sits next to Doni, but today he was 
sitting next to Didi. 
a. sat 
b. has sat 
c. usually  
d. is sitting 
e. never 
43. she said. “I have….closed my eyes all 
night. Heaven only knows what was in the 
bed, but I was lying on something hard, so 
that I am black and blue all over my body. 
It’s horrible!” 
a. happy 
b. scarcely 
c. cheer 
d. sad 
e. lovely  
44. Grant is a carpenter. He makes …. 
a. clothes  
b. bag   
c. furniture  
d. ice cream   
e. belt 
45. ……is a kind of Indonesian food.  
a. fried rice  
b. sushi  
c. Pizza 
d. kebab  
e. chicken steak  
46. Something that you can find in your 
bedroom is a ….. 
a. blackboard 
b. dressing table 
c. stove  
d. fridge 
e. yard 
47. I am so sorry, all _______ in this restaurant 
have been booked. 
a. Rooms 
b. Pools 
c. Tables 
d. Chairs  
e. Rooms  
DRIVE THE NEW HONDA 
Compare These Features: 
 The Honda rides more comfortably 
than a Toyota 
 It accelerates as quickly as Mercedes 
 It looks better than a Mazda 
 It is built as carefully as Volvo 
48. ” ... carefully as a Volvo". The underlined 
word has similar meaning to ... 
a. carelessly   
b. exclusively 
c. thoroughly 
d. efficiently   
e. accurately 
49. The manager think santi is a very….. 
secretary because she always does her work 
well. 
a. reliable 
b. reputation 
c. good  
d. realize 
e. high 
50. My mango tree has many _____. 
a. branches 
b. branch  
c. brushes    
d. branched 
e. brush 
 
 
 
 
 
 
 
Appendix 4c  
The Answer Key of Vocabulary Mastery Test 
(Try Out) 
NO  Answer  
 
NO Answer 
 
NO Answer 
1 A 
 
20 A 
 
39 C 
2 C 
 
21 C 
 
40 D 
3 A 
 
22 A 
 
41 A 
4 B 
 
23 C 
 
42 C 
5 A 
 
24 A 
 
43 B 
6 C 
 
25 C 
 
44 C 
7 C 
 
26 E 
 
45 A 
8 B 
 
27 D 
 
46 B 
9 B 
 
28 B 
 
47 C 
10 D 
 
29 C 
 
48 C 
11 B 
 
30 B 
 
49 A 
12 C 
 
31 C 
 
50 A 
13 C 
 
32 A 
   14 A 
 
33 A 
   15 D 
 
34 D 
   16 C 
 
35 C 
   17 D 
 
36 B 
   18 B 
 
37 C 
   19 C 
 
38 E 
    
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 5a 
The Blue Print of Extrinsic Motivation Questionnaire  
(Main Data)  
 
Concept  Aspect  The Indicator  The Item 
Number  
Tota
l  
 
 
 
 
 
 
According to 
Santrock (2004:418), 
extrinsic motivation 
causes someone to 
conduct something in 
order to get 
something else. In 
other words, it is a 
means to get 
something.  
teachers  Teacher encourages 
students to learn English, 
such as:  
  
 
 
 
3,14,20,28 
 
 
1,4,21 
 
 
2,15,22, 
  
 
 
 
4 
 
 
3 
 
 
3 
d. Teacher gives reward 
to students 
 
e. Teacher becomes an 
inspiration 
f. Teacher uses 
interesting method in 
teaching. 
parents   Parents encourage 
students to learn English 
by: 
d. Asking students to 
follow English course 
 
e. Helping students to 
overcome difficulties 
 
f. Giving rewards to 
students 
  
 
 
6,23,29 
 
 
5,7,24,30 
 
 
8, 16,31 
  
 
 
3 
 
 
4 
 
 
3 
invironment   Environment really 
influence students’ ability 
to speak, such as: 
d. The situation in the 
classroom is very 
interesting 
e. Students are easy to 
speak wherever they 
are 
f. Students have high 
confidence to speak 
  
 
 
9,12,17,25,32 
 
 
10,18,26,33 
 
 
11,13,19,27,34 
  
 
 
5 
 
 
4 
 
 
5 
 
Total  34 
 
 
 
 
 
 
Appendix 5b  
Nama     : 
Kelas/No Absen   : 
Questionnaire  
Petunjuk Pengisian: 
1. Isilah daftar identitas yang telah disediakan 
2. Bacalah setiap pernyataan dengan teliti dan seksama 
3. Isilah dengan jujur sesuai dengan kenyataan diri anda  
4. Berilah tanda check list (√) pada jawaban yang anda anggap paling benar 
5. Seluruh pernyataan harus dijawab dan tidak diperkenankan jawaban lebih dari 
satu  
Keterangan: 
No Pertanyaan Selalu  Sering  Jarang  
Tidak 
pernah  
1 
Guru bahasa Inggris di sekolah adalah 
sumber inspirasi saya. 
        
2 
Metode pengajaran yang digunakan guru 
dalam mengajar bahasa Inggris sangat 
menyenangkan. 
        
3 
Guru tidak pernah memberikan hadiah 
kepada siswa yang mendapat nilai bahasa 
Inggris bagus. 
        
4 
Menurut saya, guru bahasa Inggris saya 
tidak menyenangkan. 
        
5 
Orangtua saya membantu mengatasi 
kesulitan seputar pelajaran bahasa Inggris. 
        
6 
Orangtua saya tidak mendukung saya 
belajar bahasa Inggris. 
        
7 
Orangtua saya tidak pernah membantu saya 
mengatasi kesulitan pelajaran bahasa 
Inggris. 
        
8 
Orangtua tidak pernah mendorong saya 
untuk belajar bahasa Inggris dan tidak 
pernah memberikan hadiah kepada saya. 
        
9 
Belajar bahasa Inggris itu sangat 
menyenangkan karena suasana di kelas 
sangat mendukung saya untuk berbahasa 
Inggris. 
        
10 
Berbicara bahasa Inggris itu mudah bagi 
saya di manapun saya berada. 
        
11 
Saya sangat percaya diri ketika diminta 
untuk berbicara bahasa Inggris di dalam 
kelas. 
        
 
 
12 
Saya tidak suka dengan kelas bahasa 
Inggris. 
        
13 
Saya tidak percaya diri ketika berbicara 
bahasa Inggris di dalam kelas. 
        
14 
Guru memberikan pujian terhadap siswa 
dalam pelajaran bahasa inggris 
        
15 Guru mengajar dengan cara yang menarik         
16 
Orangtua saya akan memuji ketika 
kemampuan bahasa inggris saya meningkat 
        
17 
Teman-teman dikelas membuat saya 
semangat belajar bahasa inggris 
        
18 
Lingkungan saya memudahkan untuk  
berbicara menggunakan bahasa inggris 
        
19 
Saya senang berbicara dengan bahasa 
inggris di kelas 
        
20 
Guru tidak memberi apresiasi ketika nilai 
bahasa inggris saya bagus.  
        
21 
Guru bahasa inggris tidak mempengaruhi 
ketertarikan saya terhadap bahasa inggris 
        
22 
Cara mengajar guru bahasa inggris sulit 
dipahami 
        
23 
Orangtua saya tidak meminta saya 
memperdalam bahasa inggris 
        
24 
Orangtua saya membiarkan kesulitan belajar 
bahasa inggris yang saya hadapi 
        
25 
Kondisi lingkungan membuat saya sulit 
belajar bahasa inggris 
        
26 
Lingkungan belajar menghambat 
kemampuan saya berbicara bahasa inggris 
        
27 
Saya malu berbicara dalam bahasa inggris di 
kelas 
        
28 
Guru memberikan apresiasi terhadap siswa 
dalam pelajaran bahasa inggris 
        
29 
Orangtua saya menyuruh belajar lebiah giat 
untuk pelajaran bahasa inggris 
        
30 
Orangtua menanyakan ketidak pahaman 
dalam pelajaran bahasa inggris 
        
31 
Orangtua saya akan memuji ketika 
kemampuan berbicara dalam bahasa inggris 
saya meningkat 
        
32 
Teman-teman dikelas mempengaruhi 
keinginan saya belajar bahasa inggris 
        
33 
Lingkungan saya mendukung untuk  
berbicara menggunakan bahasa inggris 
        
34 
Saya senang menunjukan kemampuan 
berbicara dengan bahasa inggris di kelas 
        
 
 
Appendix 6a  
The Blue Print Of Students’ Vocabulary Mastery  
(Main Data) 
 
 
 
 
 
 
 
 
 
 
 
 
 
Concept  Indicator  Item Number  Total Item  
Vocabulary is the 
students’ knowledge 
concerning with words. 
It also deals with the 
meaning which should 
be seen as individual 
word and the rules in 
gaining those words into 
a language. The 
elements of vocabulary 
used are adjective, 
noun, verb, and adverb. 
Synonym and antonym.  
1. Adjective  
 
2. Noun  
 
 
3. Verb  
 
 
4. Adverb  
 
 
5. Synonym  
 
6. Antonym  
4,16 
 
6,7,27,28,30 
 
 
18,20,21 
 
 
1,2,8,9,25,26 
 
 
5,11,12,15,23,24,29 
 
3,10,13,14,17,19,22 
2 
 
5 
 
 
3 
 
 
6 
 
 
7 
 
7 
   30 
 
 
Appendix 6b  
The Test of Stuidents’ Vocabulary Mastery (main 
data) 
Nama   : 
Kelas   : 
VOCABULARY MASTERY TEST 
Choose the right answer by crossing a,b, c, d, or e! 
1. The women in the park sang _____. 
a. excitedly 
b. patiently 
c. slow 
d. greedily 
e. fastly  
2. X: Where is the location of your school? 
Y: My school is located ….. the super 
markets and housing. 
a. Under 
b. up  
c. in front of   
d. above 
e. housing  
3. She is foolish. What is the antonym of the 
underlined? 
   a. brainy 
   b. dumb 
   c. idiotic 
   d. wise 
   e. poor  
4. The clown is so ……. He makes all kids laugh and 
happy. 
a .noise 
b. quiet 
c. funny 
d. enough 
e. flat 
5. The car is not the same as you have. The synonym 
of not the same as is.... 
a. Similar 
b. Different 
c. Imitating 
d. Following 
e. Ugly 
6. April: Do you have some papers? I need two ….. 
Andi: Yes. 
April: Thank you. 
a. half   
b. slice    
c. pieces  
d. three  
e. here 
7. Mia : Adi, your shoes are so fit in your…. You look 
georgeus! 
Adi  : Thank you. 
a. finger 
b. lip   
 
 
 
 
 
 
 
c. hand   
d. feet   
e. legs 
8. X : Can you join us to go to Bukit lndah for 
camping….? 
Y : You don’t belive me whether to join or not. 
There is no body at home. 
a.  Yesterday 
b. last night 
c.  last year  
d. tomorrow  
e. two weeks ago 
9. Adi: Does she speak English with you in your 
home? 
Tono: Yes, he …. speak English with me, so I am 
improve my capability in English what's your father 
Adi? 
a. never   
b. always 
c. twice 
d. late 
e. yesterday 
10. “Do you want to go the beautiful valley?” 
What is the antonym of the underlined? 
  a.  dirty  
  b.filthy   
  c. horrible 
  d. nice   
  e. attractive  
11. “The big clock refused to welcome the New Year” 
What is the synonym of the word …. 
a. admit 
b. accept 
c. reject 
d. hate 
e. love 
12. The word "picnic" has the same meaning with... 
   a. outing 
b. difficulty 
c. work 
d. gloom 
e. trouble 
13. “ To start printing, click ok.” The antonym of the 
underlined word is… 
a. stop   
b. delay 
c. postpone  
d. work 
 
 
e. on 
14. I do not want to live in this filthy colony. What is 
the antonym of the underlined? 
 a. nice 
 b. dirty 
 c. clean 
 d. pretty 
 e. shiny  
15. “The school will notify both successful and ...” The 
underlined word means…  
 a. cancel   
 b. accept   
 c. reduce   
 d. assist   
 e. announce  
16. Sport can make our body… 
a. hold    
b. health  
c.unhealthy   
d. healthy 
e. heal 
17.  “Why are you being so arrogant?” What is the 
antonym of the underlined? 
a. Snooty 
b. Stupid   
c. Humble  
d. Cunning 
e. Cheerful  
18. Ms. Halimah felt … when her daughter came late 
last night. 
a.creepy   
b. worried   
c. surprised   
d. brave 
e. nervous 
19. He offered her some of the most tender. The 
antonym of the bold type is.... 
a. Strong   
b. Though    
c. Rough  
d Gentle   
e. Mild 
20. The teacher’s duty is to ….. the students in the 
school. 
a. make  
b. polite   
c. teach   
d. Work   
e. happy  
21. The gardener ….. the grass every Monday and 
Thursday. 
a.trains   
b. cuts   
c. plans  
d. comes  
e. put 
22. This house is magnificent.. What is the antonym of 
the underlined? 
a. extraordinary   
b. small  
c. big   
d. gigantic 
e. unimpressive  
23. Unlike fish they bear young alive. What is the 
synonym of the underlined word? 
a. animal 
b. life  
c. birth  
d.swim   
e. breathe 
24. Seven people were killed in a collision between a 
bus. What is the synonym of the underlined word? 
a. feeble 
b. sufferer  
c. scene   
d. crash  
e. recognize 
25. Kiki… sits next to Doni, but today he was sitting 
next to Didi. 
a. sat     
b. has sat   
c. usually   
d. is sitting  
e. never 
26. She said. “I have…….closed my eyes all night. 
Heaven only knows what was in the bed, but I was 
lying on something hard, so that I am black and 
blue all over my body. It’s horrible!” 
a. happy  
b. scarcely  
c. cheer  
d. sad 
e. lovely  
27. ……is a kind of Indonesian food.  
a. fried rice  
b. sushi  
c. pizza   
d. kebab  
e. chicken steak  
28. Something that you can find in your bedroom is a 
….. 
a. blackboard    
b. dressing table 
c. stove  
d. fridge     
e. yard 
DRIVE THE NEW HONDA 
Compare These Features: 
 The Honda rides more comfortably than a Toyota 
 It accelerates as quickly as Mercedes 
 It looks better than a Mazda 
 It is built as carefully as Volvo 
 
 
29. ” ... carefully as a Volvo". The underlined word has 
similar meaning to ... 
a. carelessly   
b. exclusively   
c. thoroughly 
d. efficiently 
e. accurately 
30. My mango tree has many _____. 
 a. branches 
 b. branch  
 c. brushes    
 d. branched    
 e. brush 
 
Appendix 6c  
The Answer Key of Vocabulary Mastery Test 
(main data) 
 
NO  Answer  
 
NO Answer 
1 A 
 
20 C 
2 C 
 
21 B 
3 A 
 
22 E 
4 C 
 
23 C 
5 B 
 
24 D 
6 C 
 
25 C 
7 D 
 
26 B 
8 D 
 
27 A 
9 B 
 
28 B 
10 C 
 
29 C 
11 C 
 
30 A 
12 A 
13 A 
   14 C 
   15 E 
   16 D 
   17 C 
   18 B 
   19 C 
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Appendix 7a 
The Blue Print f Students’ Speaking Ability  
 
Concept Indicator  Item 
Number  
Total Item  
Speaking is the product of 
creative construction of 
linguistic strings; the speaker 
makes choice of lexicon, 
structure, and discourse based 
on oral proficiency scoring 
categories they are fluency, 
grammar, vocabulary, and 
pronunciation.  
Fluency, grammar, 
vocabulary and 
pronunciation.  
1 1 
   1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3 
 
Appendix 7b  
The Test of Students’ Speaking Ability  
 
 
Speaking Test  
 
Please tell a story about your Unforgettable Moment in front of the class! 
Your performance is scored based on pronunciation, vocabulary, grammar, and 
fluency. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4 
 
Appendix 8a  
The Result of Extrinsic Motivation (Try Out)  
 
 
 
 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30
1 4 4 4 4 4 4 3 4 3 4 4 3 4 4 4 4 4 4 4 4 4 3 4 4 4 4 4 4 4 4
2 4 4 4 4 4 4 4 4 3 4 4 3 3 4 3 4 4 4 4 4 4 3 4 4 4 4 4 4 4 4
3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3
4 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 2 3 2 4 4 4 4
5 4 4 4 4 4 4 2 3 3 3 3 2 3 2 3 3 2 3 3 3 3 3 4 3 3 3 3 3 3 3
6 4 4 4 3 3 3 3 3 3 3 3 3 3 3 3 4 4 3 3 3 3 3 3 3 4 3 3 3 3 3
7 4 4 4 3 4 3 4 3 3 3 3 3 3 3 3 3 3 4 4 3 3 3 3 3 3 3 4 4 4 4
8 3 3 3 3 3 3 3 2 3 3 3 2 3 3 3 3 3 4 3 4 3 2 3 2 3 3 3 3 3 3
9 4 4 4 4 4 4 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 4 4 4 4
10 4 4 4 3 3 3 3 4 4 4 4 4 4 4 4 4 3 4 4 3 4 3 3 3 4 3 4 4 4 4
11 3 3 2 3 3 4 4 3 3 3 3 3 3 3 3 4 4 3 4 3 4 3 3 3 3 3 3 3 3 3
12 4 3 2 3 3 3 3 3 3 3 2 3 3 2 3 3 3 3 3 3 2 3 3 2 3 3 3 3 3 3
13 4 4 4 4 4 4 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 4 4 4 4
14 4 4 4 3 4 4 3 3 3 3 3 3 3 3 3 3 3 4 3 3 3 3 2 2 3 3 4 4 4 4
15 3 3 4 4 3 4 3 4 4 4 4 4 4 4 4 3 3 3 3 3 3 3 3 3 3 3 4 4 4 4
16 4 4 4 3 3 4 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3
17 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3
18 3 4 4 4 4 4 3 3 3 3 3 3 3 3 3 4 3 3 4 4 4 3 3 3 4 3 3 3 3 3
19 3 3 4 3 4 4 3 3 3 3 3 3 3 3 3 4 4 3 3 3 3 3 3 3 3 3 3 3 3 3
20 4 4 3 2 3 4 3 3 3 3 3 3 3 3 3 3 3 3 3 3 4 3 3 3 3 2 4 4 4 4
SUM X 72 72 71 66 69 72 62 63 62 64 63 60 63 62 63 67 64 66 66 64 65 59 62 58 65 60 70 70 70 70
rxy 0,407 0,558 0,641 0,526 0,474 0,424 0,265 0,836 0,425 0,823 0,844 0,496 0,645 0,793 0,645 0,459 0,315 0,513 0,603 0,351 0,591 0,319 0,387 0,693 0,618 0,560 0,702 0,702 0,702 0,702
rtable 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444
result INVALID VALID VALID VALID VALID INVALID INVALID VALID INVALID VALID VALID VALID VALID VALID VALID VALID INVALID VALID VALID INVALID VALID INVALID INVALID VALID VALID VALID VALID VALID VALID VALID
31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 sum Y Y2
1 4 4 4 4 4 4 4 4 3 4 3 4 4 3 4 173 29929
2 4 4 4 4 4 4 4 4 4 4 3 4 4 3 3 172 29584
3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 135 18225
4 4 4 3 3 3 3 3 3 3 3 3 3 3 3 3 139 19321
5 3 3 4 4 4 4 4 4 2 3 3 3 3 2 3 142 20164
6 3 3 4 4 4 3 3 3 3 3 3 3 3 3 3 144 20736
7 4 4 4 4 4 3 4 3 4 3 3 3 3 3 3 153 23409
8 3 3 3 3 3 3 3 3 3 2 3 3 3 2 3 131 17161
9 4 4 4 4 4 4 4 4 3 3 3 3 3 3 3 153 23409
10 4 4 4 4 4 3 3 3 3 4 4 4 4 4 4 166 27556
11 3 3 3 3 2 3 3 4 4 3 3 3 3 3 3 141 19881
12 3 3 4 3 2 3 3 3 3 3 3 3 2 3 3 130 16900
13 4 4 4 4 4 4 4 4 3 3 3 3 3 3 3 153 23409
14 4 4 4 4 4 3 4 4 3 3 3 3 3 3 3 150 22500
15 4 4 3 3 4 4 3 4 3 4 4 4 4 4 4 161 25921
16 3 3 4 4 4 3 3 4 3 3 3 3 3 3 3 143 20449
17 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 135 18225
18 3 3 3 4 4 4 4 4 3 3 3 3 3 3 3 150 22500
19 3 3 3 3 4 3 4 4 3 3 3 3 3 3 3 143 20449
20 4 4 4 4 3 2 3 4 3 3 3 3 3 3 3 145 21025
SUM X 70 70 72 72 71 66 69 72 62 63 62 64 63 60 63
rxy 0,7017 0,702 0,407 0,575 0,641 0,5255 0,4739 0,4239 0,2646 0,836 0,445 0,8228 0,844 0,496 0,645
rtable 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444
result VALID VALIDINVALIDVALID VALID VALID VALID INVALID INVALID VALID VALID VALID VALID VALID VALID
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Appendix 8b  
The Result of Vocabulary Mastery (Try Out)  
 
 
 
 
 
p1 p2 p3 p4 p5 p6 p7 p8 p9 p10 p11 p12 p13 p14 p15 p16
1 0 0 0 0 0 1 1 1 1 1 0 1 1 1 0 1
2 0 0 1 1 0 0 1 1 1 1 0 0 1 1 0 1
3 1 1 0 0 1 1 1 1 1 1 1 1 1 1 1 1
4 1 1 0 0 1 1 1 0 0 1 1 1 0 1 1 1
5 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1
6 1 1 0 0 1 1 1 1 1 1 1 1 0 0 1 0
7 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1
8 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1
9 1 1 0 0 1 1 0 1 0 1 1 1 1 1 1 0
10 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1
11 0 1 1 1 1 0 1 1 1 1 0 1 1 0 0 1
12 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1
13 0 0 1 1 1 1 1 1 1 0 0 1 1 0 0 1
14 0 1 1 1 1 1 1 1 1 1 0 1 1 1 0 1
15 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 0
16 1 1 0 1 1 1 1 1 1 1 1 0 1 1 1 1
17 1 1 1 0 1 0 0 1 1 1 1 1 1 0 1 0
18 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1
19 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1
20 1 1 1 1 1 1 0 1 0 1 1 1 0 1 1 1
sum x 15 17 14 13 17 16 17 18 17 19 15 18 17 16 15 16
rxy 0,507 0,48 0,018 0,105 0,506 0,534 0,075 0,069 0,024 -0,222 0,507 0,492 0,125 0,104 0,507 -0,032
r table 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444
result valid valid invalid invalid valid valid invalid invalid invalid invalid valid valid invalid invalid valid invalid
p17 p18 p19 p20 p21 p22 p23 p24 p25 p26 p27 p28 p29 p30 p31 p32
1 0 1 0 0 1 1 1 1 1 1 1 1 1 1 1 1
2 0 0 0 1 0 0 1 0 0 0 0 1 0 0 1 1
3 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 0
4 1 1 1 1 0 0 0 0 1 0 1 1 0 1 1 1
5 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 1
6 1 1 1 0 1 1 0 1 1 1 1 0 1 0 1 1
7 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1
8 0 1 1 1 1 1 0 1 1 1 1 1 1 1 1 0
9 1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 1
10 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1
11 1 1 1 1 1 1 0 1 1 1 1 0 1 1 0 0
12 1 1 1 1 1 1 0 1 1 1 1 0 1 1 1 0
13 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1
14 1 1 1 1 1 1 0 1 1 1 1 0 1 1 0 0
15 1 1 1 1 0 0 1 1 1 0 1 1 0 1 1 1
16 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1
17 1 1 1 0 1 1 0 1 1 1 1 0 1 1 0 0
18 1 0 1 1 1 1 0 1 1 1 1 0 1 1 0 0
19 1 1 1 1 1 1 1 1 0 1 0 1 1 1 0 0
20 1 1 1 0 1 1 1 1 1 1 1 1 0 1 0 0
SUM X 17 18 17 16 17 17 11 18 18 17 18 11 16 18 12 11
RXY 0,5563 0,522 0,506 0,30768 0,4803 0,4803 0,08822 0,6727 0,492 0,4803 0,492 -0,0573 0,443 0,522 0,04064 -0,00273
r table 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444
result VALID VALID VALID INVALID VALID VALID INVALID VALID VALID VALID VALID INVALID VALID VALID INVALID INVALID
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p33 p34 p35 p36 p37 p38 p39 p40 p41 p42 p43 p44 p45 p46 p47 p48 p49 p50 SUM Y Y2
1 1 0 1 0 0 1 0 1 1 1 1 0 1 0 1 0 0 0 31 961
2 0 1 0 0 1 0 0 0 1 0 0 1 0 0 1 0 1 0 20 400
3 1 1 1 1 0 1 1 1 0 1 1 0 1 1 1 1 0 1 42 1764
4 0 1 0 1 1 1 1 1 1 1 0 1 1 0 1 0 0 1 33 1089
5 1 0 1 1 0 1 1 1 0 1 1 0 1 1 0 1 0 1 42 1764
6 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 1 0 1 38 1444
7 1 0 1 1 1 1 1 1 1 1 1 0 1 0 0 1 0 0 42 1764
8 1 0 1 1 0 1 1 1 0 1 1 0 1 1 0 1 0 1 40 1600
9 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 42 1764
10 1 1 0 1 0 1 0 1 0 1 1 0 1 1 0 1 0 1 43 1849
11 1 0 1 1 0 1 0 1 0 1 1 0 1 1 0 1 0 1 34 1156
12 1 1 1 1 0 1 1 1 0 1 1 0 1 1 1 1 0 1 42 1764
13 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 43 1849
14 1 0 1 1 0 0 1 1 0 1 1 0 1 1 0 1 0 1 36 1296
15 0 0 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 41 1681
16 1 1 1 1 0 1 1 0 1 0 0 0 0 1 0 1 0 1 39 1521
17 1 0 0 1 0 1 0 1 0 1 1 0 1 1 0 1 0 0 31 961
18 1 0 1 1 0 1 1 1 0 1 1 0 1 1 0 1 0 0 38 1444
19 1 0 1 1 0 0 1 1 0 1 1 0 1 1 0 1 0 1 39 1521
20 1 0 1 0 0 1 0 1 0 1 1 1 1 1 1 1 0 1 37 1369
SUM X 17 9 16 17 7 17 14 18 9 18 17 5 18 16 9 16 3 15
RXY 0,48 0,0573 0,5339 0,632 -0,086 0,4549 0,59 0,4917 -0,179 0,492 0,531 -0,319 0,492 0,557 -0,143 0,5792 -0,227 0,5486
r table 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444 0.444
result valid invalid valid valid invalid valid valid valid invalid valid valid invalid valid valid invalid valid invalid valid
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Appendix 8c  
The Result of Students’ Extrinsic Motivation Main Data 
 
 
 
 
 
 
 
 
 
 
 
 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 sum y y2
1 4 4 4 4 4 4 3 4 3 4 4 3 4 4 4 4 4 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 4 4 132 17424
2 4 4 4 4 4 4 4 4 3 4 4 3 3 4 3 4 4 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 4 4 131 17161
3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 102 10404
4 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 2 3 2 4 4 4 4 4 4 3 3 106 11236
5 4 4 4 4 4 4 2 3 3 3 3 2 3 2 3 3 2 3 3 3 3 3 4 3 3 3 3 3 3 3 3 3 4 4 107 11449
6 4 4 4 3 3 3 3 3 3 3 3 3 3 3 3 4 4 3 3 3 3 3 3 3 4 3 3 3 3 3 3 3 4 4 110 12100
7 4 4 4 3 4 3 4 3 3 3 3 3 3 3 3 3 3 4 4 3 3 3 3 3 3 3 4 4 4 4 4 4 4 4 117 13689
8 3 3 3 3 3 3 3 2 3 3 3 2 3 3 3 3 3 4 3 4 3 2 3 2 3 3 3 3 3 3 3 3 3 3 100 10000
9 4 4 4 4 4 4 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 4 4 4 4 4 4 4 4 116 13456
10 4 4 4 3 3 3 3 4 4 4 4 4 4 4 4 4 3 4 4 3 4 3 3 3 4 3 4 4 4 4 4 4 4 4 126 15876
11 3 3 2 3 3 4 4 3 3 3 3 3 3 3 3 4 4 3 4 3 4 3 3 3 3 3 3 3 3 3 3 3 3 3 107 11449
12 4 3 2 3 3 3 3 3 3 3 2 3 3 2 3 3 3 3 3 3 2 3 3 2 3 3 3 3 3 3 3 3 4 3 99 9801
13 4 4 4 4 4 4 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 4 4 4 4 4 4 4 4 116 13456
14 4 4 4 3 4 4 3 3 3 3 3 3 3 3 3 3 3 4 3 3 3 3 2 2 3 3 4 4 4 4 4 4 4 4 114 12996
15 3 3 4 4 3 4 3 4 4 4 4 4 4 4 4 3 3 3 3 3 3 3 3 3 3 3 4 4 4 4 4 4 3 3 119 14161
16 4 4 4 3 3 4 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 4 4 108 11664
17 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 102 10404
18 3 4 4 4 4 4 3 3 3 3 3 3 3 3 3 4 3 3 4 4 4 3 3 3 4 3 3 3 3 3 3 3 3 4 113 12769
19 3 3 4 3 4 4 3 3 3 3 3 3 3 3 3 4 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 106 11236
20 4 4 3 2 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 4 3 3 3 3 2 4 4 4 4 4 4 4 4 111 12321
21 4 4 4 2 4 4 3 4 4 4 4 4 4 4 4 3 3 3 3 3 3 3 3 3 3 3 4 4 4 4 4 4 4 4 122 14884
22 4 4 4 3 4 4 3 3 3 3 3 3 3 3 3 4 4 3 3 3 3 3 3 3 3 3 4 4 4 4 4 4 4 4 117 13689
23 2 3 3 2 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 2 3 99 9801
24 2 3 3 2 3 4 2 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 2 3 99 9801
25 4 3 3 4 4 4 3 3 3 3 3 3 3 3 3 4 4 3 3 4 3 3 3 4 3 4 4 4 4 4 4 4 4 3 118 13924
26 3 4 4 4 4 4 4 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 4 4 4 4 4 4 3 4 115 13225
27 4 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 4 3 104 10816
28 3 4 3 4 3 4 3 4 4 4 4 4 4 4 4 4 3 4 3 4 4 4 4 4 4 4 4 4 4 4 4 4 3 4 129 16641
29 4 4 3 3 4 3 4 4 4 4 4 4 4 4 4 3 4 3 3 4 3 3 3 3 3 3 4 4 4 4 4 4 4 4 124 15376
30 4 3 3 3 4 4 3 3 3 3 3 3 3 3 3 3 3 3 3 4 3 3 3 4 3 3 3 3 3 3 3 3 4 3 108 11664
SUM X 106 107 104 96 105 108 93 96 95 97 96 93 96 95 96 100 96 97 96 98 96 90 93 91 96 92 106 106 106 106 106 106 106 107 3377 382873
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Appendix 8d 
The Result of Students’ Vocabulary Mastery Main Data 
 
 
 
 
 
 
 
 
 
 
 
p1 p2 p3 p4 p5 p6 p7 p8 p9 p10 p11 p12 p13 p14 p15 p16 p17 p18 p19 p20 p21 p22 p23 p24 p25 p26 p27 p28 p29 p30 SUM Y 
1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 1 27
2 0 0 0 0 1 0 1 1 1 1 0 0 0 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 0 1 19
3 1 1 1 0 0 1 1 1 1 1 1 1 1 1 1 0 0 1 1 1 1 1 0 1 0 1 0 1 1 0 22
4 1 1 1 1 0 0 1 1 0 0 1 1 1 0 0 0 1 0 1 1 1 0 0 1 0 1 1 1 1 1 19
5 0 1 1 1 0 1 1 1 1 1 1 0 0 0 1 0 0 1 1 0 0 1 0 1 1 1 0 1 1 1 19
6 0 1 0 0 1 1 1 1 1 1 0 1 0 1 1 0 0 0 1 1 1 1 1 1 0 1 0 0 0 0 17
7 1 1 1 1 1 1 1 1 1 0 1 1 0 0 1 0 0 1 0 1 1 1 0 1 1 1 1 1 1 1 23
8 0 1 0 0 1 1 1 1 1 1 0 1 0 0 1 0 0 0 1 1 1 1 1 1 0 1 0 0 0 0 16
9 1 1 1 1 0 1 1 1 1 0 1 1 1 0 1 0 1 1 1 1 1 1 0 1 0 1 1 0 1 1 23
10 1 1 1 1 1 1 0 0 1 1 1 0 0 0 1 1 1 0 1 0 1 1 1 1 1 1 1 1 1 1 23
11 0 1 0 1 1 1 1 1 1 1 1 0 0 0 1 1 0 1 1 0 0 1 0 1 1 1 0 1 1 1 20
12 1 1 1 1 0 0 0 1 0 1 1 1 1 0 0 0 1 0 1 1 1 0 0 1 0 1 1 1 1 1 19
13 1 1 1 1 1 1 1 1 0 0 1 0 1 0 1 0 1 1 1 0 1 1 0 1 0 1 1 1 1 1 22
14 1 1 1 1 0 0 1 1 0 1 1 1 1 0 0 0 1 0 1 1 1 0 0 1 0 1 1 1 1 1 20
15 0 1 0 0 1 1 1 1 1 1 0 1 0 1 1 1 0 0 1 1 1 1 1 1 0 1 0 0 0 0 18
16 1 1 1 1 0 0 1 1 0 1 1 1 1 0 0 0 1 0 1 1 1 0 0 1 0 1 1 1 1 1 20
17 1 0 0 1 1 0 0 0 0 0 1 1 1 1 0 1 1 0 1 0 0 1 1 1 1 1 0 0 1 1 17
18 0 1 0 1 1 1 1 1 1 1 1 0 0 1 1 0 0 1 1 0 0 1 1 1 1 1 0 1 1 1 21
19 0 1 0 1 1 1 1 1 1 1 1 0 0 0 1 0 0 1 1 0 0 1 0 1 1 1 0 1 1 1 19
20 0 0 1 0 0 0 0 0 0 1 1 0 0 1 1 1 0 1 0 1 1 1 1 0 1 1 1 1 1 1 17
21 1 1 1 1 1 1 1 0 1 1 1 1 1 0 1 0 1 1 1 1 1 1 0 1 0 1 1 0 1 1 24
22 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 0 1 1 0 1 1 1 0 0 1 0 1 1 24
23 0 1 0 1 1 1 1 1 1 1 1 0 0 0 1 0 0 1 1 0 0 1 0 1 1 1 0 1 1 1 19
24 0 0 0 0 1 0 1 1 1 1 0 0 0 1 1 1 1 1 1 1 1 0 1 1 0 0 1 1 0 1 18
25 1 1 1 1 1 1 1 0 1 1 0 1 1 1 0 1 1 1 1 0 0 0 1 1 0 0 1 0 0 1 20
26 1 1 1 1 0 0 1 1 0 1 1 1 1 1 0 0 1 0 1 1 1 0 0 1 0 1 1 1 1 1 21
27 0 1 0 0 1 1 1 1 1 1 0 1 0 0 1 0 0 0 1 1 1 1 1 1 0 1 0 0 0 0 16
28 0 0 0 0 1 0 1 1 1 1 0 0 0 1 1 1 1 1 1 1 1 0 0 1 0 0 1 1 0 1 17
29 1 1 1 1 1 1 0 1 1 1 0 0 0 0 1 1 1 1 1 1 1 1 0 1 1 0 1 0 1 1 22
30 0 1 0 1 1 1 1 0 1 1 1 0 0 0 1 1 0 1 1 0 0 1 0 1 1 1 0 1 1 1 19
16 25 16 21 21 20 25 24 22 25 21 16 13 13 23 13 17 18 28 20 21 21 12 29 13 24 17 20 22 25 601
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Appendix 8e  
The result of students’ speaking ability test (main data) 
No Nama Rater 1 Rater 2 Mean 
1 Azis Bin Abdul Sholeh 85 80 82,5 
2 Damar Agung Prasetiyo 65 70 67,5 
3 M Yuhri Kairul Anam 70 70 70 
4 Dias Putri Wahyuningsari 75 70 72,5 
5 Disi Eka Rivian 75 70 72,5 
6 Gladi Aji Kalimasada 80 75 77,5 
7 Indah Darsuci 80 70 75 
8 Isma Ulil Sakhiyah 75 80 77,5 
9 Devita Kharisma Mardani 85 85 85 
10 Mar'atus Sholikah 80 80 80 
11 Meilaisa Kaori Afifah 75 70 72,5 
12 Muhammad Arif Hambali 70 65 67,5 
13 Muhammad Zainal Arifin 85 85 85 
14 Muna Alya Maharani 70 80 75 
15 Muslika Galata Sari 85 75 80 
16 Abdan Alla Huda 75 70 72,5 
17 Aditya Kamandanu 70 65 67,5 
18 Agus Priyanto 75 75 75 
19 Ari Nur Setia Ningsih 75 70 72,5 
20 Bintang Pasmagiri 75 75 75 
21 Dodik Saputra 90 80 85 
22 Eriani Rahmawati 80 80 80 
23 Ikhsanu Fuji Romadhon 70 65 67,5 
24 Irna Nur Cahyanti 70 65 67,5 
25 Isa Aprilia 80 75 77,5 
26 Ismah Fauziah 80 70 75 
27 Lu'lukul Janah 75 70 72,5 
28 Muhammad Syafi'i 80 75 77,5 
29 Mustamiroh Adam 90 80 85 
30 Nurhidayah 70 70 70 
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Appendix 9a 
Test of Validity of Students’ Extrinsic Motivation Questionnaire 
The calculation below the example in order  to get the validity of item number 1:  
N X Y 𝑿𝟐 𝒀𝟐 X.Y  
1 4 173 16 29929 692 
2 4 172 16 29584 688 
3 3 135 9 18225 405 
4 3 139 9 19321 417 
5 4 142 16 20164 568 
6 4 144 16 20736 576 
7 4 153 16 23409 612 
8 3 131 9 17161 393 
9 4 153 16 23409 612 
10 4 166 16 27556 664 
11 3 141 9 19881 423 
12 4 130 16 16900 520 
13 4 153 16 23409 612 
14 4 150 16 22500 600 
15 3 161 9 25921 483 
16 4 143 16 20449 572 
17 3 135 9 18225 405 
18 3 150 9 22500 450 
19 3 143 9 20449 429 
20 4 145 16 21025 580 
TOTAL 72 2959 264 440753 10701 
 
𝑟𝑥𝑦 =  
𝑛 ∑ 𝑋𝑌 − (∑ 𝑋)(∑ 𝑌)
√{𝑛 ∑ 𝑋2 − (∑ 𝑋)2}{𝑛 ∑ 𝑌2 − (∑ 𝑌)2}
 
𝑟𝑥𝑦 =  
20 .  10701 − (72)(2959)
√{20 .  264 − (72)2} {20 .  440753 − (2959)2}
 
𝑟𝑥𝑦 =  
214020 − 213048
√{96}{59379}
 
𝑟𝑥𝑦 =  
972
√59379
 
𝑟𝑥𝑦 =  
972
238,8
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𝑟𝑥𝑦 =  0,407 
 
Based on the result of item calculation by using the formula above, so that the r 
item 0,407 is lower than r table N = 20 with significant 5% = 0.44. So, r of data <r 
table (0.407<0.444) and the item number are called invalid. For the other item, it 
is used by the same way.  
Result of Validity  
Item  robtained rtable Result 
1 0.407 0.444 INVALID 
2 0.558 0.444 VALID 
3 0.641 0.444 VALID 
4 0.526 0.444 VALID 
5 0.474 0.444 VALID 
6 0.424 0.444 INVALID 
7 0.265 0.444 INVALID 
8 0.836 0.444 VALID 
9 0.425 0.444 INVALID 
10 0.823 0.444 VALID 
11 0.844 0.444 VALID 
12 0.496 0.444 VALID 
13 0.645 0.444 VALID 
14 0.793 0.444 VALID 
15 0.645 0.444 VALID 
16 0.459 0.444 VALID 
17 0.315 0.444 INVALID 
18 0.513 0.444 VALID 
19 0.603 0.444 VALID 
20 0.351 0.444 INVALID 
21 0.591 0.444 VALID 
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22 0.319 0.444 INVALID 
23 0.387 0.444 INVALID 
24 0.693 0.444 VALID 
25 0.618 0.444 VALID 
26 0.560 0.444 VALID 
27 0.702 0.444 VALID 
28 0.702 0.444 VALID 
29 0.702 0.444 VALID 
30 0.702 0.444 VALID 
31 0.702 0.444 VALID 
32 0.702 0.444 VALID 
33 0.407 0.444 INVALID 
34 0.575 0.444 VALID 
35 0.641 0.444 VALID 
36 0.526 0.444 VALID 
37 0.474 0.444 VALID 
38 0.424 0.444 INVALID 
39 0.265 0.444 INVALID 
40 0.836 0.444 VALID 
41 0.425 0.444 VALID 
42 0.823 0.444 VALID 
43 0.844 0.444 VALID 
44 0.496 0.444 VALID 
45 0.645 0.444 VALID 
 
Number items valid = 34 
Number items invalid = 11 
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Appendix 9b  
Test of Reliability of Students’ Extrinsic Motivation Questionnaire 
 
Reliability (spit-half)  
N i J 𝒊𝟐 𝒋𝟐 i.j 
1 88 85 7744 7225 7480 
2 87 85 7569 7225 7395 
3 69 66 4761 4356 4554 
4 72 67 5184 4489 4824 
5 73 69 5329 4761 5037 
6 75 69 5625 4761 5175 
7 81 72 6561 5184 5832 
8 69 62 4761 3844 4278 
9 78 75 6084 5625 5850 
10 86 80 7396 6400 6880 
11 72 69 5184 4761 4968 
12 66 64 4356 4096 4224 
13 78 75 6084 5625 5850 
14 77 73 5929 5329 5621 
15 81 80 6561 6400 6480 
16 73 70 5329 4900 5110 
17 69 66 4761 4356 4554 
18 76 74 5776 5476 5624 
19 74 69 5476 4761 5106 
20 75 70 5625 4900 5250 
  1519 1440 230736 207360 2187360 
Further, based on the table above the data is entered in this product moment 
guideline:  
𝑟𝑥𝑦 =  
𝑛 ∑ 𝑖𝑗 − (∑ 𝑖)(∑ 𝑗)
√{𝑛 ∑ 𝑖2 − (∑ 𝑖)2}{𝑛 ∑ 𝑗2 − (∑ 𝑗)2}
 
𝑟𝑥𝑦 =  
20 𝑥 2187360 − (1519)(1440)
√20 𝑥 230736 − (1519)2 (20 𝑥 207360 − (1440)2
 
𝑟𝑥𝑦 =  
45747200 − 2187360
√(4614720 − 2307361)(4147200 − 2073600)
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𝑟𝑥𝑦 =  
1559840
√4784539622
 
𝑟𝑥𝑦 =  0,713 
 
Based on the result of item calculation by using the formula above, so that the r 
item is 0,713 is bigger than r table N= 20 with significant of 5% = 0.444. So, r of 
data > r table (0,713 > 0.444) and the item number are called valid. For the other 
item, it is used by the same way.  
 
The Criteria of reliability coefficient are:  
0,80<r11 =1,00 Very High Reliability  
0,60<r11 = 0,80  High Reliability 
0,40<r11=0,60  Medium Reliability  
0,20<r11=0,40 Low Reliability 
0,00<r11=0,20 Very Low Reliability 
 
𝑟11 =  
2(𝑟𝑥𝑦)
(1 + 𝑟𝑥𝑦)
 
𝑟11 =  
2𝑥 0,713
1 + 0,713
 
𝑟11 =  
1,426
1,713
 
𝑟11 =  0,832 
𝑟11 0,832 where value is in the category of very high reliability.  
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Appendix 9c  
Test of Validity of Vocabulary Mastery Test 
The calculation below the example in order  to get the validity of item number 1:  
 
𝑟𝑥𝑦 =  
𝑛 ∑ 𝑋𝑌 − (∑ 𝑋)(∑ 𝑌)
√{𝑛 ∑ 𝑋2 − (∑ 𝑋)2}{𝑛 ∑ 𝑌2 − (∑ 𝑌)2}
 
𝑟𝑥𝑦 =  
20 .  589 − (15)(753)
√{20 .  15 − (15)2} {20 .  28961 − (753)2}
 
𝑟𝑥𝑦 =  
11780 − 11295
√{300 − 225} {579220 −  567009}
 
𝑟𝑥𝑦 =  
485
√{75} {12211}
 
𝑟𝑥𝑦 =  
485
√915825
=  
485
957
= 0,507 
 
Based on the result of item calculation by using the formula above, so that the 𝑟𝑥𝑦 
0,507 is higher than r table N = 20 with significant 5% = 0.44. So, r of data <r 
N X Y X2 Y2 X.Y
1 0 31 0 961 0
2 0 20 0 400 0
3 1 42 1 1764 42
4 1 33 1 1089 33
5 1 42 1 1764 42
6 1 38 1 1444 38
7 1 42 1 1764 42
8 1 40 1 1600 40
9 1 42 1 1764 42
10 1 43 1 1849 43
11 0 34 0 1156 0
12 1 42 1 1764 42
13 0 43 0 1849 0
14 0 36 0 1296 0
15 1 41 1 1681 41
16 1 39 1 1521 39
17 1 31 1 961 31
18 1 38 1 1444 38
19 1 39 1 1521 39
20 1 37 1 1369 37
TOTAL 15 753 15 28961 589
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table (0.507>0.444) and the item number are called valid. For the other item, it is 
used by the same way. 
Result of Validity  
Item  robtained rtable Result 
1 0.507 0.444 VALID 
2 0.48 0.444 VALID 
3 0.018 0.444 INVALID 
4 0.105 0.444 INVALID 
5 0.506 0.444 VALID 
6 0.534 0.444 VALID 
7 0.075 0.444 INVALID 
8 0.069 0.444 INVALID 
9 0.024 0.444 INVALID 
10 -0.222 0.444 INVALID 
11 0.507 0.444 VALID 
12 0.492 0.444 VALID 
13 0.125 0.444 INVALID 
14 0.104 0.444 INVALID 
15 0.507 0.444 VALID 
16 -0.032 0.444 INVALID 
17 0.556 0.444 VALID 
18 0.522 0.444 VALID 
19 0.506 0.444 VALID 
20 0.307 0.444 INVALID 
21 0.480 0.444 VALID 
22 0.480 0.444 VALID 
23 0.088 0.444 INVALID 
24 0.672 0.444 VALID 
25 0.492 0.444 VALID 
26 0.480 0.444 VALID 
27 0.492 0.444 VALID 
28 -0.057 0.444 INVALID 
29 0.443 0.444 VALID 
30 0.522 0.444 VALID 
31 0.040 0.444 INVALID 
32 -0.002 0.444 INVALID 
33 0.480 0.444 VALID 
34 0.057 0.444 INVALID 
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35 0.533 0.444 VALID 
36 0.632 0.444 VALID 
37 -0.086 0.444 INVALID 
38 0.454 0.444 VALID 
39 0.590 0.444 VALID 
40 0.491 0.444 VALID 
Item  robtained rtable Result 
41 -0.179 0.444 INVALID 
42 0.492 0.444 VALID 
43 0.531 0.444 VALID 
44 -0319 0.444 INVALID 
45 0.492 0.444 VALID 
46 0.577 0.444 VALID 
47 -0.143 0.444 INVALID 
48 0.579 0.444 VALID 
49 -0.277 0.444 INVALID 
50 0.548 0.444 VALID 
 
 
 
Number items valid = 30 
Number items invalid = 20 
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Appendix 9d 
Test of reliability of Vocabulary Mastery Test 
Reliability (spit-half) 
 
N i j i2 j2 ij 
1 24 24 576 576 576 
2 15 13 225 169 195 
3 23 25 529 625 575 
4 15 18 225 324 270 
5 25 25 625 625 625 
6 25 25 625 625 625 
7 25 25 625 625 625 
8 23 24 529 576 552 
9 23 24 529 576 552 
10 24 25 576 625 600 
11 25 23 625 529 575 
12 24 23 576 529 552 
13 24 20 576 400 480 
14 25 24 625 576 600 
15 24 22 576 484 528 
16 23 24 529 576 552 
17 25 24 625 576 600 
18 25 25 625 625 625 
19 25 25 625 625 625 
20 21 24 441 576 504 
total  463 462 10887 10842 10836 
 
Further, based on the table above the data is entered in this product moment 
guideline:  
𝑟𝑥𝑦 =  
𝑛 ∑ 𝑖𝑗 − (∑ 𝑖)(∑ 𝑗)
√{𝑛 ∑ 𝑖2 − (∑ 𝑖)2}{𝑛 ∑ 𝑗2 − (∑ 𝑗)2}
 
𝑟𝑥𝑦 =  
20 𝑥 10836 − (463)(462)
√20 𝑥 10887 − (463)2 (20 𝑥 10842 − (462)2
 
𝑟𝑥𝑦 =  
216720 − 213906
√(217740 − 214369)(216840 − 213444)
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𝑟𝑥𝑦 =  
2814
3383
 
𝑟𝑥𝑦 =  0,831 
 
 
Based on the result of item calculation by using the formula above, so that the r 
item is 0,831 is bigger than r table N= 20 with significant of 5% = 0.444. So, r of 
data > r table (0,831 > 0.444) and the item number are called valid. For the other 
item, it is used by the same way.  
The Criteria of reliability coefficient are:  
0,80<r11 =1,00 Very High Reliability  
0,60<r11 = 0,80  High Reliability 
0,40<r11=0,60  Medium Reliability  
0,20<r11=0,40 Low Reliability 
0,00<r11=0,20 Very Low Reliability 
 
𝑟11 =  
2(𝑟𝑥𝑦)
(1 + 𝑟𝑥𝑦)
 
𝑟11 =  
2𝑥 0,831
1 + 0,831
 
𝑟11 =  
1,662
1,831
 
𝑟11 =  0,907 
 
𝑟11 0,907 where value is in the category of very high reliability.  
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Appendix 10a 
The descriptive  of data Extrinsic Motivation  
Limitation Of Class, Interval,Mean, Median, Mode, And Standard Deviation.  
A. Limitation of Class  
Formula:  1 + 3,3 Log N  
 = 1 + 3,3 (1,48)  
 = 6,4 or 6  
 
B. Menghitung Kelas Interval  
Interval Class: Score max – Score min  
    Limit class  
Extrinsic motivation  
Interval class:    132 – 99  
          6 
   = 33 = 5,5 
       6  
Interval  f 𝒙𝒊 f.𝒙𝒊 f.𝒙
𝟐 
99 - 104,5 7 101,7 711,9 72400 
105 - 110,5 7 107,7 753,9 81195 
111 - 116,5 6 113,7 682,2 77566 
117 - 122,5 5 119,7 598,5 71640 
123 - 128,5 2 125,7 251,4 31601 
129 - 134,5 3 131,7 395,1 52035 
Sum 30 700 3393 386438 
 
C. Mean  
?̅?  = 
∑ 𝑥
𝑛 
 
  = 
3377
30
  = 112,6 
 
D. Median 
 To find the median the data should be arranged first from lowest to 
highest score as 
below:99,99,99,100,102,102,104,106,106,107,107,108,108,110,111,113 
,114,115,116,116,117,117,118,119,122,124,126,129,131,132. The median 
of the  data is 111. 
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E. Mode  
Mode is the most frequent value of a data group. The mode of the data are 
99. The frequency of these mode is 3. 
 
F. Stndard deviation 
SD =  
√∑ 𝑓𝑥2−
(∑ 𝑓𝑥)2
𝑛
𝑛−1
 
= 
 √386438−
(3393)2
30
30−1
 
= 
 √386438−383748
29
 = 9,7 
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Appendix 10b  
The Descriptive of Data Vocabulary Mastery  
Limitation of Class, Interval,Mean, Median, Mode, And Standard Deviation.  
A. Limitation of Class  
Formula:  1 + 3,3 Log N  
 = 1 + 3,3 (1,48)  
 = 6,4 or 6  
 
B. Menghitung Kelas Interval  
Interval Class: Score max – Score min  
    Limit class  
Extrinsic motivation  
Interval class:    27 – 16  
          6 
   = 11  = 1,83 = 2 
       6  
Interval  f 𝒙𝒊 F.𝒙𝒊 f.𝒙
𝟐 
16-18 8 17 136 2312 
19-21 13 20 260 5200 
22-24 8 23 184 4232 
25-27 1 26 26 676 
Sum 30 86 606 12420 
 
C. Mean  
?̅?  = 
∑ 𝑥
𝑛 
 
  = 
601
30
  = 20 
 
D. Median 
To find the median the data should be arranged first from lowest to highest 
score as below: 
16,16,17,17,17,17,19,19,19,19,19,19,19,20,20,20,20,21,21,22,22,22,23,23,
23,24,24,27.. The median of the  data is 20.  
 
E. Mode  
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Mode is the most frequent value of a data group. The mode of the data is 
19. The frequency of these mode is 7. 
F. Standard deviation 
SD  =  
√∑ 𝑓𝑥2−
(∑ 𝑓𝑥)2
𝑛
𝑛−1
 
= 
 √12420−
(606)2
30
30−1
 
= 
 79
29
  = 2,7 
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Appendix 10c  
The Descriptive of Data Speaking Ability   
Limitation of Class, Interval,Mean, Median, Mode, And Standard Deviation.  
A. Limitation of Class  
Formula:  1 + 3,3 Log N  
 = 1 + 3,3 (1,48)  
 = 6,4 or 6  
 
B. Menghitung Kelas Interval  
Interval Class: Score max – Score min  
    Limit class  
Extrinsic motivation  
Interval class:    85-67,5  = 3  
          6 
Interval  F 𝒙𝒊 f.𝒙𝒊 f.𝒙
𝟐 
67,5–70,5 7 69,5 486,5 33811,8 
71,5–74,5 6 73,5 441 32413,5 
75,5-78,5 9 77,5 697,5 54056,3 
79,5–82,5 3 81,5 244,5 19926,8 
83,5–86,5 5 85,5 427,5 36551,3 
Sum 30 387,5 2297 176760 
 
C. Mean  
?̅? = 
∑ 𝑥
𝑛 
 
    = 
2260
30
 = 75,3 
 
D. Median 
To find the median the data should be arranged first from lowest to 
highest score as below: 67,5 ,67,5 ,67,5 ,67,5 ,67,5 ,70, 70, 72,5 , 72,5 , 
72,5 , 72,5 , 72,5 ,72,5 ,75,75, 75, 75, 75, 77,5 ,77,5 ,77,5 ,77,5 ,80 ,80, 
80, 83, 85, 85, 85, 85.  The median of the data is 75.  
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E. Mode  
Mode is the most frequent value of a data group. Mode of these 
data is 73 with the frequency 6. 
F. Standard deviation 
SD =  
√∑ 𝑓𝑥2−
(∑ 𝑓𝑥)2
𝑛
𝑛−1
 
 = 
 √176760− 
(2297)2
30
30−1
 
 = 
 √176760−175873,6
29
    = 
 175
29
 =  6 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
26 
 
Appendix 11a 
Histogram of Students’ extrinsic motivation  
 
 
 
               
 
 
 
 
 
 
 
 
 
 
 
 
 
0
1
2
3
4
5
6
7
8
99 - 104,5 105 -
110,5
111 -
116,5
117 -
122,5
123 -
128,5
129 -
134,5
F
re
q
u
en
cy
Extrinsic Motivation (X1)
 
 
27 
 
Appendix 11b  
Histogram of Vocabulary Mastery 
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Appendix 11c 
Histogram of Speaking ability  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
0
2
4
6
8
10
67,5–70,5 71,5–74,5 75,5-78,5 79,5–82,5 83,5–86,5
Fr
e
q
u
e
n
cy
Speaking Ability (Y)
 
 
29 
 
Appendix 12 a 
The Computation of Normality test of Extrinsic Motivation  
Students’ Extrinsic Motivation (X1)  
X Z f(z) S(Z) f(z)-s(z) 
99 -139.689.698 0.081222277 0.1 0.018778 
100 -12.939.316 0.097844524 0.1333333 0.035489 
102 -1.088.000.842 0.138297368 0.2 0.061703 
104 -0.882070083 0.188869455 0.2333333 0.044464 
106 -0.676139324 0.249476096 0.3 0.050524 
107 -0.573173945 0.283263462 0.3666667 0.083403 
108 -0.470208566 0.319103008 0.4333333 0.11423 
110 -0.264277807 0.39578293 0.4666667 0.070884 
111 -0.161312428 0.435923668 0.5 0.064076 
113 0.044618331 0.517794234 0.5333333 0.015539 
114 0.14758371 0.558664344 0.5666667 0.008002 
115 0.25054909 0.598918627 0.6 0.001081 
116 0.353514469 0.638148608 0.6666667 0.028518 
117 0.456479848 0.675977521 0.7333333 0.057356 
118 0.559445228 0.712071049 0.7666667 0.054596 
119 0.662410607 0.746145946 0.8 0.053854 
122 0.971306745 0.834302225 0.8333333 0.000969 
124 1.177.237.504 0.880449638 0.8666667 0.013783 
126 1.383.168.262 0.916693361 0.9 0.016693 
129 16.920.644 0.954683152 0.9333333 0.02135 
131 1.9 0.97115164 0.9666667 0.004485 
132 2.000.960.538 0.977301679 1 0.022698 
 
Conclusion:  
Lv = 0.11423 
Ltable = 0. 161 
0.11423<0161 
Lv<Lt it means that normality distribution population  
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Appendix 12b 
The Computation of Normality test of Vocabulary Mastery  
Vocabulary Mastery (X2)  
 
X Z f(z) S(Z) f(z)-s(z) 
16 -4,51624 3,150-06 0,133333 0,13333 
17 -4,43715 4,560-06 0,166667 -0,16666 
18 -4,35806 6,561-06 0,233333 -0,23333 
19 -4,27896 9,399-06 0,333333 -0,33332 
20 -4,19987 1,340-05 0,366667 -0,36665 
21 -4,12078 1,890-05 0,433333 -0,43331 
22 -4,04168 2,650-05 0,466667 -0,46664 
23 -3,96259 3,716-05 0,533333 -0,5333 
24 -3,8835 5,158-05 0,566667 -0,56662 
27 -3,64621 0,000133 0,633333 -0,6332 
 
 
Conclusion:  
Lv = 0,13333 
 
Ltable = 0. 161 
0,13333 < 0.161 
Lv<Lt it means that normality distribution population  
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Appendix 12c 
The Computation of Normality test of Speaking Ability  
Speaking Ability  
X z f(z) S(Z) f(z)-s(z) 
67,5 -1.30081 0.096662 0.166667 -0.07 
70 -0.94604 0.172063 0.233333 -0.06127 
72,5 -0.41389 0.339476 0.433333 -0.09386 
75 -0.05913 0.476425 0.6 0.12357 
77,5 0.473021 0.681901 0.733333 -0.05143 
80 0.827787 0.796105 0.833333 -0.03723 
83 1.359937 0.913075 0.866667 0.046408 
85 1.714703 0.9568 1 -0.0432 
 
 
Conclusion:  
Lv = 0.12357 
 
Ltable = 0. 161 
0.12357  < 0.161 
Lv<Lt it means that normality distribution population 
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Appendix 13 a 
The Computation of Linear Regression of Students’ Extrinsic Motivation 
(X1) and Vocabulary Mastery toward  Speaking Ability(Y)  
SUMMARY OUTPUT 
       
         
Regression Statistics 
       
Multiple R 0,6661044 
       
R Square 0,4436951 
       Adjusted R 
Square 0,4024873 
       Standard 
Error 4,3577419 
       
Observations 30 
       
         
ANOVA 
        
  Df SS MS F 
Significance 
F 
   
Regression 2 408,93898 204,46949 10,767268 0,000364522 
   
Residual 27 512,72768 18,989914 
     
Total 29 921,66667       
   
         
  Coefficients 
Standard 
Error t Stat P-value Lower 95% 
Upper 
95% 
Lower 
95,0% 
Upper 
95,0% 
Intercept 32,665007 9,5146319 3,4331341 0,0019391 13,14259516 52,187419 13,142595 52,187419 
X Variable 1 0,2658943 0,097834 2,7178091 0,0113353 0,065155378 0,4666332 0,0651554 0,4666332 
X Variable 2 0,6358151 0,3574013 1,7789946 0,0865027 -0,09751192 1,369142 
-
0,0975119 1,369142 
 
 
 
 
 
 
 
 
 
33 
 
Appendix 14a 
The Computation of Correlation Coefficient of Students’ Extrinsic 
Motivation and Vocabulary Mastery, toward Speaking Ability  
WORKSHEET  
No 
Extrinsic 
Motivation 
(𝑋1) 
Vocabulary 
Mastery 
(𝑋2)  
Speaking 
Ability 
(Y)  
(𝑋1)
2
 (𝑋2)
2
 𝑌2 (𝑋1) x (Y) (𝑋2) x (Y) (𝑋1) x ( 𝑋2) 
1 132 27 82,5 17424 729 6806,25 10890 2227,5 3564 
2 131 19 67,5 17161 361 4556,25 8842,5 1282,5 2489 
3 102 22 70 10404 484 4900 7140 1540 2244 
4 106 19 72,5 11236 361 5256,25 7685 1377,5 2014 
5 107 19 72,5 11449 361 5256,25 7757,5 1377,5 2033 
6 110 17 77,5 12100 289 6006,25 8525 1317,5 1870 
7 117 23 75 13689 529 5625 8775 1725 2691 
8 100 16 77,5 10000 256 6006,25 7750 1240 1600 
9 116 23 85 13456 529 7225 9860 1955 2668 
10 126 23 80 15876 529 6400 10080 1840 2898 
11 107 20 72,5 11449 400 5256,25 7757,5 1450 2140 
12 99 19 67,5 9801 361 4556,25 6682,5 1282,5 1881 
13 116 22 85 13456 484 7225 9860 1870 2552 
14 114 20 75 12996 400 5625 8550 1500 2280 
15 119 18 80 14161 324 6400 9520 1440 2142 
16 108 20 72,5 11664 400 5256,25 7830 1450 2160 
17 102 17 67,5 10404 289 4556,25 6885 1147,5 1734 
18 113 21 75 12769 441 5625 8475 1575 2373 
19 106 19 72,5 11236 361 5256,25 7685 1377,5 2014 
20 111 17 75 12321 289 5625 8325 1275 1887 
21 122 24 85 14884 576 7225 10370 2040 2928 
22 117 24 80 13689 576 6400 9360 1920 2808 
23 99 19 67,5 9801 361 4556,25 6682,5 1282,5 1881 
24 99 18 67,5 9801 324 4556,25 6682,5 1215 1782 
25 118 20 77,5 13924 400 6006,25 9145 1550 2360 
26 115 21 75 13225 441 5625 8625 1575 2415 
27 104 16 72,5 10816 256 5256,25 7540 1160 1664 
28 129 17 77,5 16641 289 6006,25 9997,5 1317,5 2193 
29 124 22 85 15376 484 7225 10540 1870 2728 
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30 108 19 70 11664 361 4900 7560 1330 2052 
SUM 3377 601 2260 382873 12245 171175 255377,5 45510 68045 
 
∑ 𝑋1 = 3377  ∑ 𝑋2 = 601  ∑ 𝑌 = 2260  ∑ 𝑋12 = 382873  ∑ 𝑋22 = 12245  
∑ 𝑌2 =  171175 ∑ 𝑋1𝑌 = 255377,5 ∑ 𝑋2𝑌 = 45510  ∑ 𝑥1𝑥2 = 68045 
𝑟𝑥1𝑦 =  
𝑛∑𝑋1𝑌 − (∑𝑋1)(∑𝑌1)
√{𝑛 ∑𝑋12 − (∑𝑋1)2} {𝑛 ∑𝑌12 – (∑𝑌1)2}
 
𝑟𝑥1𝑦 =  
30.  2553775,5 − (3377)(2260)
√{30.  382873 − (3377)
2
} {(30 .  171175 − (2260)2}
 
𝑟𝑥1𝑦 =  
7661325 − 7632020
√{11486190 − 11404129} {5135250 − 5107600}
 
𝑟𝑥1𝑦 =  
29305
√(82061)(27650)
 = 0, 615 
 
𝑟𝑥2𝑦 =  
𝑛∑𝑋2𝑌 − (∑𝑋2)(∑𝑌1)
√{𝑛 ∑𝑋22 − (∑𝑋2)2} {𝑛 ∑𝑌2 – (∑𝑌)2}
 
𝑟𝑥2𝑦 =  
30 .45510 − (601)(2260)
√{30 .12245 − (601)2} {30 .171175 – (2260)2}
 
𝑟𝑥2𝑦 =  
7040
√(6149)(27650)
 
𝑟𝑥2𝑦 =  0,540 
 
𝑟𝑥1𝑥2 =  
𝑛∑𝑋1𝑋2 − (∑𝑋1)(∑𝑋2)
√{𝑛 ∑𝑋12 − (∑𝑋1)2} {𝑛 ∑𝑋22 – (∑𝑋2)2}
 
𝑟𝑥1𝑋2 =  
30 𝑥 68045 − (3377)(601)
√{30 𝑥 382873 − (3377)2} {30 𝑥 12245– (601)2}
 
𝑟𝑥1𝑥2 =  
2041350 − 202977
√(11486190 − 11404129)(367350 − 361201)
 
𝑟𝑥1𝑥2 =  
11773
22463
 = 0,524 
 
𝑟𝑥1𝑥2𝑦 =  √
(𝑟2 𝑥1𝑦 + 𝑟2𝑥2𝑦) − (2𝑟𝑥1𝑦. 𝑟𝑥2𝑦. 𝑟𝑥1𝑥2)
1 − 𝑟2𝑥1𝑥2
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𝑟𝑥1𝑥2𝑦 =  √
(0,6152 + 0,5402) − {2 𝑥 0,615 𝑥 0,540 𝑥 0,524}
1 − (0,524)2
 
𝑟𝑥1𝑥2𝑦 =  √
(0,669825) − (0,3480408)
0,725424
 
𝑟𝑥1𝑥2𝑦 =  0,666 
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Appendix 15a 
The Computation of Distribution of Contribution of Students’ Extrinsic 
Motivation And Vocabulary Mastery, toward Speaking Ability 
 
to calculate the distribution of Extrinsic motivation (𝑥1)  toward variable 
Speaking Ability (Y). The formula as follows: 
𝐶𝐷 =  (𝑟)2  ×  100 % 
= (0,615)2 𝑥 100% 
=37,82 % 
to calculate the distribution of Vocabulary Mastery (𝑥2)  toward variable 
Speaking Ability (Y). The formula as follows: 
 
𝐶𝐷 =  (𝑟)2  ×  100 % 
= (0,540)2  𝑥 100% 
=29,16% 
to calculate the distribution of Extrinsic motivation (𝑥1) and vocabulary 
mastery (𝑥2) toward variable Speaking Ability (Y). The formula as 
follows: 
 
𝐶𝐷 =  (𝑟)2  ×  100 % 
= (0,666)2  𝑥 100% 
=44,35% 
 
 
 
 
 
 
 
